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TEE BEGINNING AND GROftH OF THE 
CHICAGO JUNIOR HIGH SCHOOL 
BY 
LUOII..IZ INEZ REDMOND 
A Thesis Submitted in Partial Fultilment 
ot the Requirements tor the Degree ot 
Master of Arts 
in 
Loy-ola Uni ver ai·$y-
PRBFACZ 
The purpose of the writer is to trace the growth of 
the junior high school in Chicago from March, 1918, the 
date of its inception, to June, 1930. 
The principal sources of data have been the "Official 
Reports of the Proceedings of the Chicago Board of Educa-
tion;" "The Chicago Schools Journal," published by the 
Chicago Board of Education; handbook on "Junior High 
Schools in Theory and Practice" and *Assemblies in the 
Junior High School," prepared by a committee of principals 
and officials of the Chicago Public Schools; "School 
Facta," bulletins published by the Chicago Board of Educa-
tion; and personal interviews with school officials of 
Chicago. 
This thesis will treat ot the following: 
1. What a junior high school is. 
2. The conditions that brought about the junior high 
school movement in Chicago. 
3. The administration and organization of the Chicago 
junior high schools. 
4 The curriculum of the Chicago junior high school. 
5. Evidences of effort on a part of the Chicago junior 
high school to realize the purposes proper to the 
high school. -1-
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CHAPTER I 
DEFINITION OF THE JUNIOR HIGH SCHOOL 
In the adolescent period ot lite the child is beginning 
to have opinions that are his own; he is developing various 
kinds ot pride, dependent on his environment and education; 
he begins to have a better understanding and grasp ot his 
relations with others in the matters ot courtesy; and to 
recognize that contacts of any kind are better achieved, or 
accomplished, by observing the ordinary amenities ot lite. 
He begins to sense the economic necessity ot life; that 
to secure lite's needs, as represented in shelter, cloth-
ing, and food, one must expend energy in skill or labor, 
or earn them by some service rendered. Most educators agree 
that in this period of lite all the greater and nobler activ-
ities begin to be developed and trained for the future. 
To meet the needs and aspirations of adolescent children, 
there has been established in the United States a type of 
school known as the junior high school, which is best de-
tined in words of its leading advocates. 
~oos outlines the peculiar functions of the junior high 
school as: 
l. Realizing a democratic school system through 
-1-
-2-
.A.. Retention of pupils, 
B. :Seonomy of time, 
o. Recognition of individual differences, 
D. Exploration and guidance, 
E. Beginnings of vocational education, 
2. Recognizing the nature of the child at 
ad.olescence, 
3. Providing the condi tiona for better teaching, 
4. Securing better scholarship, 
6. Improving the disciplinary situation and 
socializing opportunities, 
6 • Effecting financial economy, 
7. Relieving the building sit-uation, 
8. Continuing the influence of the home, 
9. Hastening reform in grades above and below, 
10. Normalizing the size of classes, 
11. Relieving teachers {3&:17). 
Q. Vernon Bennett defines the junior high school as 
having the following characteristics: 
{a) 
(b) 
(c) 
(d) 
(e) 
It is a separate educational institution, 
with a distinct organization and corps of 
officers and teachers. 
It embraces the seventh, eighth, and ninth 
grades (or years of work) and sometime the 
tenth. 
It has a curriculum in the seventh and 
•1ghth grades enriched by the presence 
of several high-school sUbjects or by 
the broadening, cul tur izing, or 
vocationalizing of the so-called common 
branches. 
It promotes by sUbjects even in the 
seventh and eighth grades. 
It permits and encourages a differ-
entiation of courses for the different 
pllp1ls (2:1). 
In an article pUblished in the Educational Review, 
May, 1919, T. W. Gosling remarked: 
The purpose of the junior high school is to 
offer a program of studies which shall be 
suited to the varying needs of boys and girls 
-3-
in their early adolescence; to take into 
account the individual differences among 
boys and girls; to assist boys and girls to 
develop right attitudes towards life and its 
problems; to assist them in discovering and 
developing their natural aptitudes; to guide 
them carefully by a wise discipline through 
the trying time when they are passing from 
the period of control imposed by others to 
the period of self-control; to take into 
aocomt their budding idealism and their 
emerging religious concepts; to give them 
opportunities for expressing their social 
instincts in helpful and inspiring service; 
to correct physical defects and to build up 
habits of olean and healthy living; to 
acquaint boys and girls in an elementary way 
with the social, the economic, and the political 
problems which they must soon face in the world 
outside of school; to inculcate in them both 
by theory and by practice the principles of 
good citizenship; to induce as many as possible 
to go on with their education in higher schools; 
and to give to those who must take up at once 
the toil for daily bread a good start by way 
of special, though elementary, vocational 
training. In brief, the purpose of the junior 
high school is to be a friend of the adolescent 
boy and girl by giving them a full, rich and 
~oyous life ,--full and rich and joyous in the 
present and for that very reason full and rich 
and joyollB in the days and the years to follow 
(21::376-77). 
Davis, one of the leading advocates of the junior high 
school plan, describes it in the following manner: 
The junior high school may be defined as a 
school unit developed in the United. States 
within recent years and designed to furnish 
to all pupils, between the ages of twelve 
and fifteen years approximately, (1) con-
tinued common education on high-elementary 
levels, and (2) the beginnings of a differ-
entiated or secondary education adapted to 
each pupil's individual needs. By providing 
a program of studies extensive in scope and 
-4-
by making use of methods of instruction and 
training that are grounded in the contem-
porary interests and concrete experiences 
of boys and girls of the early adolescent 
period, the new school seeks to mediate 
between strictly elementary school work and 
methods and the more specialized contents 
and processes of the senior high school and 
of the workaday world. To this end the new 
educational unit endeavors to organize its 
activities so as to retain a larger pro-
portion of pupils in the school for a longer 
period than has been customary in the past; 
to giv.e to them an appreciative notion of 
the world and its work in all of its diver-
sified forms and in respect to its larger 
human relationship; to assist them to 
explore their own capacities, interests, 
and aptitudes, and to choose, at least 
tentatively, a course of procedure that 
gives promise of yielding for them the 
greatest amount of happiness and, for society, 
the greatest and moat effective service; and, 
finally, to furnia.b. them such a training as 
will function ultimately in the career of 
their choice. To accomplish this program, 
the new unit most frequently makes use of 
grades seven, eight, and nine in the school 
system (13:8-9). 
In conclusion Davia says: 
A junior high school is a school that com-
prehends the following factors: 
(l} A separate organization of the seventh, 
eighth, and ninth grades, or of at least 
two of these grades. (2) A separate building 
in which to house these grades. (3) A sep-
arate staff of teachers and supervisory 
officers to administer the work of these 
grades. (4) A program of studies differing 
greatly from the course of study to be found 
in the like-humbered grades of the traditional 
school in America. (6) A partial or complete 
departmental organization of sUbject matter 
and teaching. (6} The organization of a 
liur.tted number of curricula, each containing 
-5-
groups of constant and variable courses. 
(7) A definite effective plan of educational 
and vocational guidance, definitely and 
effectively adndnistered. (8) Certain 
elective studies, to be chosen by pupils 
under guidance. (9) Socialized recitation 
periods. (10) Supervised study periods. 
(11) Promotion by stibjec,. (12) Methods of 
instruction differing notably from the 
methods employed in the grades above and 
the grades below. {13) ~e organization 
and administration of student activities 
in accordance with the needs and interests 
of adolescent pupils, regardless of the 
practices prevailing in the grades above or 
below. (14) The organization of the school 
year, the school week, the school day, and 
the school hour in such a manner as to 
produce a school discipline, a school spirit 
and a school accomplishment that find justi-
fication in and through the principles of 
psychology, physiology, ~·ciology, and 
pedagogy, regardless of the bias of tradi-
tion, the demands of particularized life 
callings, and the requirements of the 
senior high school and colleges. (15) The 
admission of pupils to the school on the 
basis of what is best for each individual 
without undue regard to the coventional 
school work he has mastered. {16) The 
recognition of individual differences 1n 
capacities, tastes, and purposes 1n the 
organi~ation and conduct of class work. 
(17) A new name (13:13-14). 
The North Central Association Commission on Secondary 
Schools 1n March, 1919, made the following report: 
A Junior high school is a school in which the 
seventh, eighth, and ninth grades are 
segregated in a building (or portion of a 
building) by themselves, possess an organization 
and administration of their own that is 
distinct from the grades above and the grades 
below, and are taught by a separate corps of 
teachers. Such schools, to fall within the 
r 
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classification of Junior high schools, must 
likewise be characterized by the following: 
(1) A program of studies decidedly greater in 
scope and richness of content than of the 
traditional elementary school. (2) Some 
p~il choice of studies, elected under 
supervision. (3) Departmental teaching. (4) 
Promotion by sUbJect. (5) Provision for testing 
out individual aptitudes in academic, prevoca-
tional, and vocational work. (6) Some recog-
nition of the peculiar needs of the retarded 
p~il o~ adolescent age, as well as s~ecial 
consideration of the s~ernormal. (7) Some 
recognition of the plan of a~ervised study 
(15:4-5). 
!he several authorities whom the writer has quoted 
describe the Junior high aohool in greater or leas detail. 
Certain characteristics, however, are looked upon by all 
writers as essential to a true Junior high school: (1) It 
sho1ll.d include seventh, eighth, and ninth grades. (2) It 
should be a separate educational institution, with a 
distinct organization and corps of teachers. {3) It should 
provide for individual differences. (4) It should provide 
for vocational education. (5) It should have departmental 
teaching. (6) It should have some pupil choice of studies. 
(7) It should promote by sUbject. 
This view is sUbstantially that of such authorities as 
Briggs {5), Glasa (22), Judd (31, 32), McGregor (46), and 
Pechatein (49). 
~·, 
------------------------------------------------------------~ 
~CHA.PTD II 
THE BEGINNINGS OF THE JUNIOR HIGH SCHOOL IN CHICAGO 
1. First Chicago Junior Higtl Schools 
In 1918 the Chicago Board of Education became interested 
in the Junior high school, which had been developing in the 
United States since 1900, and which had been established in 
Berkeley, California; Grand Rapids, Michigan; Concord, 
New Hampshire; Columbus, Ohio; New York Oity, New York; and 
st. Louis, Missouri. .A.t the meeting of the Chicago Board of 
Education of March 6, 1918, it was decided that three Junior 
high schools should be organized in. elementary schools 
already existing; namely, the Hibbard on the North Si_de, and 
the Parker and the o. A· Sexton on the South Side. These 
schools were chosen because the conditions prevailing 1n them 
were considered to be favorable for incorporating the course 
of instruction to be used in the junior high school. 
To establish these first junior high schools, in March, 
1918, the pupils of the seventh and eighth grades were 
segregated from the elementary-school groups, the pupils 
from the ninth grade were added, the work in· ~hese three 
grades was departmentalized, more equipment in manual train-
ing and household arts was added; and greater attention was 
-7-
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given to music and art. The membership of each Junior high 
school was increased by enrolling in this new ninth grade 
the eighth-grade graduates from the neighboring elementary 
schools. 
The faculty of each of the three new schools was chosen 
from the seventh- and eighth-grade teachers of the con-
tributing schools and from teachers from the Chicago high-
school list who were waiting for permanent senior high school 
assignments. Bach teacher taught her maJor sUbject, or the 
sUbject for which she had special aptitude or for which she 
had taken special work while 1n training. The hours of the 
school day were from 8:30 A.M. to 3:30 P.M. with a half-hour 
for 1 uncheon • 
Table I gives the curriculltn for the Hibbard Junior 
High School when opened 1n 1918. 
TABLE I 
THE CURRICULUM FOR THE FIRST HIBBARD JUNIOR HIGH SCHOOL IN 1918 
Grade 7 
English 
Social Studies 
Mathematics 
Science 
Physical Bducation 
Music 
Art 
Grade e 
Bnglish 
Social Studies 
Mathematics 
Science 
PhYsical Bducation 
Music 
.Art 
Grade 9 
English 
Social Studies 
Mathematics 
"Science 
Physical Bducation 
Music 
Art 
Choice of Language Choice of Electives Choice of Electives 
~--· ----------------------------~ 
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TJBLE I (continued) 
Grade 7 Grade 8 Grade 9 
German* German* German* 
Latin Latin Latin 
Spanish Spanish Spanish 
,lc counting Accounting 
commercial Office Training Office Training 
Arithmetic Stenography Stenography 
Boys 
Manual Training--7B Manual Training Manual Training 
Printing---------7J. Printing Printing 
Girls 
Sewing-----------18 Sewing Sewing 
Oook1ng----------7J. Cooking Cooking 
ClUbs were added to the curriculum for recreational 
guidance and pleasurable diversion. A. choice of clubs by 
each pupil was permitted if the clUb chosen related to his 
major sUbject. Bird clUbs were under the direction of the 
science teachers, dramatic clUbs were sponsored by the English 
teachers, and so forth. Pupils below grade in any subject 
were not permitted to attend clUbs. T.hese pupils were 
required to spend their regular club hour in a so-called 
* The study' of ~rman was eliminated from the curriculum of 
the Chicago PUblic Schools during the World War. 
r:-------~ 
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opportunity class, under the direction of a teacher, in order 
to review and study those sUbjects 1n which they were 
deficient. 
Great objection was made to these first junior high 
schools because: 
1. The principals who were affected b_y the establish-
ment of the first junior high schools, as well as the 
principals' organization, felt that the elementary school 
was "decapitated" of the seventh and eighth grades and that 
it eventuallY meant a reduction 1n salaries to the principals 
of the elementary schools. 
2. The assistant principals thought that they lost 
their prestige and perhaps their positions as sixth-grade 
teachers. (They actually lost neither.) 
3. Many school officials, dissatisfied with the 
changes made to convert the elementary school buildings into 
junior high schools, seemed to think the schoolrooms were 
inadequate in space and in equipment. 
Consequently, on August 28, 1918, the Committee on 
School Acbninistration of the Board of Education recommended 
that there be no further organization of schools on the 
junior high school basis. On June 11, 1919, S~erintendent 
MOrtenson requested that the o. A· Sexton Junior High School 
be closed, and the pupils of the ninth grade be transferred 
~-· --------_-11_--------~ 
I 
L 
to the Knglewood Senior High School. His recommendation 
was adopted by the Board, and the school did not reopen in 
September, 1919. 
!he Hibbard Junior High School ceased to operate 
February 1, 1920. Its ninth grade was detached and formed 
the ninth grade of the Hibbard Senior High School, which. 
later became the Roosevelt Senior High School. Its seventh 
and eighth grades fell back into the ranks of the Hibbard 
Elementary School. Perhaps the Board abandoned these first 
junior high schools because it did not have sufficient money 
to operate them efficiently. !he closing of the o. A. Sexton 
and the Hibbard Junior High Schools left open only one of the 
three new junior high schools--the Parker--which no doUbt, 
continued its junior high school organization because of its 
close connection with the Ohicago Normal Oollege, where many 
educational experiments are tried. 
When these schools were abandoned, the gap between the 
elementary school and the senior high school still remained. 
In particular, four strong objections were made by principals 
and teachers to the 8-4 plan as existing in Ohicago: 
1. Pupils were herded in overcrowded classrooms, both 
in the elementary school and 1n the senior high school. 
2. Pupils remained too long in the elementary school. 
3. Pupils had insufficient departmental work in the 
~-~-----j 
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elementary school. 
4. Pupils who had completed the eighth grade of the 
elementary school and who sought employment were too young 
to enter the business world. 
To find the roots of the difficulties, an Educational 
Oommission, appointed by the Ohicago Board of Education on 
December 12, 1923, investigated and studied the various types 
of school organization in the pUblic schools of Ohicago, 
Detroit, Rochester, New York Oity, Pittsburgh, Oleveland, 
and Kansas Oity (7:1265). 
From their report it was indicated: 
1. That pupils in the seventh and eighth grades of the 
typical elementary school did not utilize their time 
effectively. 
2. That pupils encountered difficulties in proceeding 
from the closely supervised work in the elementary school 
to the departmental organization prevalent in the senior 
high school. 
3. !hat the junior high school seemed to bridge the 
gap between the elementary school and the senior high school 
because of its departmental instruction, the choice of sUb-
jects under guidance, promotion by sUbjects, supervised 
study, libraries, and social activities tending to develop 
initiative and personal responsibility. 
~~-------J 
L 
-13-
4. That the junior high school was an organization 
for pupils of the seventh, eighth, and ninth grades, which 
gave pupils an enriched and varied curriculum suited to their 
particular needs. Throvgh many contacts and experiences 
opportunities were afforded pupils to explore and develop 
their own capacities and aptitudes. 
5. ~hat the pupils in a junior high school were 
grouped according to their ability to progress, creating a 
situation favorable to the normal, the bright, or the slow 
pupil. Each child could progress at his own rate of speed. 
6. That connected with the junior high school were 
distinct social and educational advantages, which aroused 
the interest of the pupils, and which made for better work 
and kept pupils longer in school. 
7. That the pupils received more definite vocational 
and educational guidance in the new type of school. 
This Oommission recommended that Chicago establish 
junior high schools as rapidly as practicable, to take care 
of the pupils of the seventh, eighth, and ninth grades. 
Superintendent McJndrew, who succeeded Mr. Peter Mortenson, 
after a careful examination of their report and meny 
discussions with the assistant superintendents, recommended 
that the Chicago Board of Education adopt the plan of the 
junior high school as part of the ptiblie school system. 
r-_· ------~ 
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2. BXPBRIMENTAL JutfiOR HIGH SCHOOLS IN CHICAGO 
J.s a result of this recommendation, the Chicago Board 
of Education at its meeting May 14, 1924, provided for the 
establishment of five exp,rimental junior high schools. The 
names and locations of the new schools were not designated. 
It was the intention of the Chicago Board of Education not 
to include the 8A., 9B, and 9J. classes in the organization of 
the junior high school for the first semester. The Board 
felt that the junior high scbool teachers were not adjusted 
to the new type of education and that the pupils had not been 
trained for junior high school classes. It was considered 
better for the pupils of 8£ to continue 1n the elementary 
school and for the 9B pupils to enroll 1n the senior high 
school. !he 8B classes would later automatically become the 
8.l and the 9B classes of the junior high school. T.he junior 
high school teachers would become more experienced 1n the new 
type of work as the year advanced. But the Educational 
Commission of Chicago believed that the pupils would be 
benefited more when the Chicago junior high school pupils 
were housed 1n separate buildings, especially adapted for 
junior high school purposes. 
3 • PROTEST OF TEE CHICAGO TEACHERS' FEDERATION AGAINST THE 
ESTABLISHMENT OF THE JUNIOR HIGH SCHOOL IN CHICAGO 
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When it was made known to the public that jmior high 
schools were to be established in Chicago, much mfavorable 
comment came from the elementary-school teachers, who did 
not wish to lose their seventh- and eighth-grade classes. 
It was a promotion to be placed in charge of the eighth 
grade, as the salary sched.ule provided an increase of $100 a 
year for the eighth-grade teacher--a bonus lost in taking a 
lower class. !he elementary teachers were indignant at the 
assumption that they were not so well qualified to teach the 
pupils of the seventh and eighth grades as were those 
teachers who were to be selected for the new junior high 
schools. The fact that the Board intended to pay the junior 
high school teacher a higher salary than that received by 
the elementary teacher, when the general teaching did not 
differ materially, caused resentment. 
Many protests were sent to the Chicago Board of 
Education. On June 14 the Chicago Teachers' ~ederation 
protested (7:1380) against the announcement which was made 
in the s~erintendent's official bulletin of June 4, 1924, 
of an examination, which was to be held on July 26, 1924, for 
candidates for teachers' certificates for the proposed. 
Chicago j~ior high schools. As the date of this examination 
was announced before the Chicago Board of Education had 
authorized it, it was unlawful. The Board, however, expected 
~--· ------
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to make the announcement official at its meeting on June 18. 
The elementary teachers who wished to become instructors in 
the new junior high schools wished to fit themselves for this 
examination by taking the junior high school courses offered 
at the Summer Session of the Chicago Normal College, whose 
last registration date was June 19. Candidates felt that the 
Board had not given them sufficient time to enroll in those 
courses which would prepare them to be successful in the 
examination. Moreover, was it fair to require an examination 
for teachers in the proposed junior high schools when none 
was required for the district superintendent or principals of 
the proposed junior high schools? Even those of a,ooo elemen-
tary-school teachers who did not aspire to junior high school 
positions became alarmed when they heard of the plan to 
establish junior high schools throughout the city, fearing 
that their certificates to teach in the seventh and eighth 
grades would be invalidated. The Chicago Teachers' Federation, 
therefore, asked that this matter be referred to the Committee 
on School Administration and that time be given to the elemen-
tary teachers to be heard, through their representative, before 
action was taken by the Chicago Board of Education. 
In answer to the protest of the Chicago Teachers' 
Federation, the Chicago Board of Education re~lied l7:57) that 
the opening of the junior high schools did not interfere with 
teachers' holding elementary certificates which authorized 
r:---------1 
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them to teach from the first grade through the eighth. The 
Chicago Board of Education expected the Chicago public-school 
teachers to adjust themselves to the changes that might be 
adopted by the Board to benefit the Chicago educational 
system. Two hundred teachers who had successfully passed 
the required examination were to be assigned in September, 
1g24, to teach in the Chicago Junior high schools. 
4. THE ATTITUDE OF THE ILLINOIS STATE FEDERATION OF LABOR 
AGAINST THE ESTABLISHMENT OF THE JUNIOR HIGH SCHOOL 
IN CHICAGO 
The Illinois State Federation of Labor sent resolutions 
(7:1380) in defense of the Chicago teachers on June 18, 1924, 
to the Chicago Board of Education, recommending the establish-
ment of a single experimental junior high school, in order 
that a thorough study might be made before final approval of 
the system was given. The Illinois State Federation of Labor 
hoped that their resolutions would be introduced and adopted 
at the Chicago Board of Education's meeting of June 18, 1924. 
The Federation believed that the junior high school plan was 
antagonistic to the development of the regular senior high 
school; that the junior high school established class dis-
tinctions within the public school system, and that the 
purpose of the junior high school was to economize in the 
expenditure of public funds by discouraging senior high school 
~ 
b 
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The Chicago Board of Education, in answer to the resolu-
tions, replied (7:57) that it did not consider the junior high 
school as an experiment, but as an organization that had been 
tried with a success which warranted its adoption in Chioago; 
that it was not antagonistic to the senior high school; that 
it was opposed to any plan that did not encourage the pupils 
to continue their education in the senior high school; that 
the aim of the Chicago junior high school was not class dis-
tinction; and that the curriculum for the Chicago junior high 
school was designed to suit the needs and the abilities of 
the Chicago junior high school pupils. 
5. OBJECTIONS MADE BY GROUPS OF PARENTS 
Many parents objected to the establishment of the junior 
high school because young children, removed from their neigh-
borhood school building to make room for the junior high school 
classes, would be forced to go to other schools too far away 
from their homes, and because older children who would be sent 
to the junior high school also lived at too great a distance 
from their school. Sometimes this objection was well taken 
by the parents, because their children would be forced to 
walk across wide busy streets, and over railroad tracks used 
continuously. 
In one school the opposition even endeavored to 
secure an injunction against the transfer of the 
children. However, the courts failed to grant 
the demand, and measures were taken to satisfy the 
~~------------~ 
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parents, temporarily at least. Happily, such 
objection was limited to one school. Had a new junior high school building been available in 
this district, in all probability no Objection 
would have been raised; perhaps even hearty 
support might have been expressed {39:735). 
6. THE ATTITUDE UF THE CITY COUNCIL AGAINST THE ESTABLISHMENT 
OF THE JUNIOR HIGH SCHOOL IN CHICAGO 
On June 11, 1924, the City Council of Chicago adopted 
resolutions {7:1381) which were sent to the Chicago Board of 
Education to find out whether the junior high school was to 
be used as an experimental school or established as a perman-
ent institution. The City Council wished to know definitely 
how many junior high schools were to be opened in September, 
1924, and what elementary school.buildings were to be convert-
ed into junior high school buildings. These resolutions were 
adopted because the superintendent of the Chicago Public 
Schools and all members of the Chicago Board of Education~ 
with the exception of one, had refused to appear before the 
City Council Committee to give the desired information, as 
appears from the Proceedings of the Chicago Board of Education 
of June 181 1924. (7:1381). They had also refused the City 
Council's request to make know to the public t~e plan of the 
organization of the junior high school before it was made 
a part of the Chicago public school system. The Chicago City 
Council thought that it was unfair to the children, to their 
parents, and to the teachers, not to know what elementary 
~r---------------------------2-o-----------------------------. 
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school buildings were to be converted into junior high school 
buildings during the summer. The Chicago City Council thought 
the names of these schools should be publicly announced. 
The Chicago Board of Education, in replying to the City 
council's resolutions, said l7:57) that a Chicago Educational 
commission, composed of citizens and teachers, had made a 
survey of the junior high schools in other cities, that the 
junior high school had been discussed many times with the 
su:)erintendent of the Chicago Public Schools and his assist-
ants, that experienced lecturers had addressed principals, 
teachers, and the general public on the organization of the 
of the Chicago junior high school, that courses of instruction 
in junior high school procedure had been given in local col-
leges and universities, and that, after taking all these safe-
guards into consideration, they did not deem it an experiment 
but a safe and desirable policy for the Chicago Public Schools 
to adopt. At that time the Board did not divulge the names of 
the new schools. 
~---------. 
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CHAPTER III 
OPENING OF THE FIVE JUNIOR HIGH SCHOOLS, 1924 
On June 25, 1924, the Chicago Board of Education named 
the Harper, the Rerzl, the Phillips, the Sabin, and the old 
Parker as the five new junior high schools, and ordered 
these buildings to be remodeled at once so that they would 
be ready for occupancy in September, 1924. The first 
Chicago junior high schools were remodeled high-school 
buildings or elementary-school buildings, which were 
equipped at the following cost: 
1. Harper Junior High School--------$48,000 
2. Herzl Junior High School--------- 47,600 
z. Parker Junior High School-------- 28,400 
4. Phillips Junior High School------ 21,000 
5. Sabin Junior High School-------- 42,000 
The cost of remodeling the Parker and the Phillips 
buildings was less than the cost of changing the others 
because those schools were originally planned as high schools, 
while the Harper, the Herzl, and the Sabin were elementary 
schools. Table II itemizes the expenses and shows the 
variations in the costs involved in remodeling and equipping 
the 1924 junior high schools. 
-21-
....-
-22-
TABLE II 
THE EXPENDITURE FOR REMODELING AND EQUIPPING THE FIRST 
CHICAGO JUNIOR HIGH SCHOOLS IN 1924* 
Harper Herzl Parker Phillips Sabin 
Remodeling 
and 
:Plumbing $24,000 $20,000 $10,000 $6,500 $20,000 
Program 
Clocks 300 300 350 300 
Sewing 
Equ.ipment 531 531 531 1,655 531 
COOKING 1,655 1,655 1,655 1,600 1,656 
Electric 
Shop 1,600 1,600 1,600 1,600 
Print Shop 3,100 1,500 1,500 3,100 1,500 
Wood Shop 2,200 2,200 2,200 2,'700 2,200 
Sheet Metal 
Shop 2,600 2,600 2,600 2,600 2,600 
General Science 
Room 500 500 500 500 500 
J.rt Rooms 1,500 2,250 1,500 1,500 1,500 
Lockers '7,000 11,555 5,'750 '7,000 
Stereopticans 120 120 120 120 120 
Scale 55 55 55 55 55 
Lunch Room 1,'72'7 1,'72'7 1,'72'7 
TYI>ewriting 
Equ.ipment '710 1,'710 '710 
Text-Books 5.ooo 5,000 5.ooo 5,000 5.00C 
Total $52,598 $52,948 $33,311 $25,680 $46,998 
* This table and the following tables and figu.res, u.nless 
otherwise indicated, are compiled from the data given in 
the Official Reports of the Proceedings of the Chicago 
Board of Edu.cation, March, 1918-June, 1930. 
b 
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R.L. Lyman thns describes the unfavorable conditions 
under which the Chicago junior high schools were opened in 
September, 1924: 
As the schools start, they are housed in bnildings 
excellent in themselves bnt not especially well 
adapted for the pnrposes in hand, in two cases not 
separated from other schools, the number of pnpils 
in the classes averages more than forty; the shops 
are not ready; and the library facilities are 
inadeqnate. In short, mnch of the finished machinery 
of trne intermediate schools are lacking (39:745). 
When the junior high schools were organized in Septembe~ 
1924, it was necessary to open eight portables, small one-room 
shacks, which resembled the old-fashioned co~try schoolroom 
of the last centnry, and which were on the same grounds as 
the junior high school bnildings. At the Harper, the Herzl, 
and the Sabin Junior High Schools the portables were nsed 
for cafeterias and kitchens. Later the portables were also 
nsed for classroom purposes, nsnally for English, mathematics, 
and social-science classes. It was the subject tanght that 
controlled the sitnation, as expensive equipment is not 
suited to portables. 
In establishing the bnilding program, locations were 
very carefully considered with reference to the existent 
and future needs of the community. The city was divided 
into school districts, each one of which in time was to 
have a junior high school centrally located so that all 
the children of each district might be within walking 
~~-----------, 
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distance of the school. 
New buildings were designed and equipped with 
auditoriums, gymnasiums, playgrounds, libraries, shops, 
laboratories, swimming pools, music and art rooms in 
addition to classrooms, and other facilities required for 
the carrying out of the program adopted by the Chicago 
Board of Education. Considerable attention was given to 
architectural effects, but unnecessary expense in designing 
and equipment was to be avoided. over-elaborate programs 
and buildings were looked upon as unnecessary and undesir-
able. 
The educational program was to be broad enough to 
accomplish the major purpose of the junior high school 
organization, but it was not to attempt to seek higher 
levels--those of a senior high school or of an advanced 
technical school. As a junior high school is neither, it 
should not try to imitate them. 
A junior high school properly organized with an 
elective curriculum, well-trained teachers, an expensive 
plant, and fine equipment is an additional expense to any 
educational system over that of the upper-elementary grades.+ 
*Consult Appendix A for a comparison of costs per pupil for 
instruction, operation, and maintenance in the Chicago senior 
and junior high schools and elementary schools--data which 
the writer compiled from the Proceedings of the Chicago 
Board of ~ducation, July, 1923-July, 1931. 
r--------· 
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The first junior high schools accepted pupils in grades 
7B, ?A, and 8B only. These pupils followed the junior high 
school oourse of study, and were, therefore, being prepared 
for the ninth-grade curriculum. As these pupils advanced in 
their work, the ninth grade was added to the new organization. 
It was considered better for the pupfls and the organization 
of the junior high school for the pupils to complete the 
oourse in which they were started rather than to attempt the 
necessary adjustments tba.t were required to add the 8A, 9B, 
and 9A classwork in the Ohioago junior high school. 
Beoause of the inconvenience experienced by some ninth-
grade pupils who were to at'tend four-year senior high schools 
whioh were some distance from their homes, and the over-
crowding of the classrooms in certain senior high schools, 
some SA, 9B, and 9A pupils of those districts were housed 
with the junior high school units from the beginning or the 
organization of the Chioago junior high school. The five new 
junior high schools opened September, 1924, with an enrollment 
of 4, 813 pupils in the seventh and eighth grades, and 62 
pupils in the ninth grade. 
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CHAPTER IV 
LATER JUNIOR HIGH SCHOOLS 
The junior high school in the city of Chioago has grown 
rapidly since its establishment in 1924. The increase in 
membership of pupils, September, 1924,-Iune, 1930 is shown 
in Figure 1, and in Table III, on page 27. 
4o 
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FIGURE 1. 
INCREASE IN MEMBERSHIP OF aHICAGO JUNIOR HIGH SCHOOL 
PUPILS, SEPTEMBER, 1924 JUNE, 1930 
-26-
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TABLE III 
~~ffiERSHIP OF BOYS AND GIRLS IN THE CHICAGO JUNIOR HIGH SCHOOL 
SEPTEJ.JIBER. 1924-JUNE. 1930 
Blind Deaf 
Year Boys Girls Division* Division** Total 
1924-25 5,014 5,235 10,249 
1925-26 9,588 10,448 20,936 
1926-27 12,742 13,388 26,130 
1927-28 19,661 19,592 39,253 
1928-29 22,642 23,444 34 21 46,141 
1929-30 29,954 30,336 48 19 60,357 
- -
Total 99,601 102,443 82 40 202,166 
Table IV, and Figure !, I show the increase in on page 28, 
the nwnber of Chicago Junior high school teachers. In 1924, 
there were one h~dred sixty-seven teachers; and, at the end 
of six years, there were seventeen hundred forty-seven, 
making a yearly increase of about three hundred. 
* 
** 
At Manley, Farragut, Franklin, and Hirsch Junior High 
Schools. Other junior high schools do not have this group. 
At Parker ~unior High School, the only school in the city 
that has this group. 
r 
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TABLE IV 
INCREASE IN THE NtTh!BER OF JUNIOR HIGH SCHOOL TEACHERS AND 
DECREASE IN THE NUMBER OF PUPILS PER TEACHER, SEPTElffiER, 1924-
JUNE, 1930 
Year :Membership Number of Teachers Pupils Per Teacher 
1924-25 9,981 357 35.7 
1925-26 20,310 600 29.5 
1926-27 30,029 907 30.2 
1927-28 38,862 1,126 28.9 
1928-29 48,872 1,532 31.3 
1929-30 58,295 1,747 29.7 
/0. 
Figure 2. INCREASE IN THE NUMBER OF THE CHIC.AGO JUNIOR HIGH 
TEACHERS, SEPTEMBER, 1924-JUNE, 1930 
rr--------1 r 
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The opening date of the Chicago junior high schools and 
the number of junior high schools opened each year is shown 
in Table v. The small figures under the name of each junior 
high school give the month, the day, and the year, of the 
opening of the junior high school. Figure 3, on page 30, 
shows graphically the number of Chicago Junior high schools 
opened from September, 1924-June, 1930. 
TABLE V 
THE DATES OF OPENING OF THE CHICAGO JUNIOR HIGH SCHOOLS 
Year :::)chools Total 
1924-25 Harper Herzl Parker Phillips Sabin 
9-1-24 9-1-24 9-1-24 9-l-24 9-1-24 5 
1925-26 Farragut Kelvyn Stockton 
9-l-25 9-l-25 9-l-25 
1926-2? Hirsch Snllivan Westcott 
9-l-26 10-4-26 11-l-26 
192?-28 Ross 
3 
Creigier Curtis Hibbard 
1-31-2? l-31-27 2-1-27 6 
1-2-28 
1928-29 1~ley Foreman Kelly Franklin Graham 
9-2-28 10-15-28 11-15-28 2-4-29 2-4-29 
1929-3J Burbank 
2-3-30 
Total 6 4 4 
1 
5 
1 
1 21 
r~-----, 
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Figure 3. NUMBER OF CHICAGO JUNIOR HIGH SCHOOLS REMODELED 
AND CONSTRUCTED, SEPTEMBER, 1924-JUNE, 1930 
~--------------------~ 
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Figure 4, and Table VI, on pages 32 and 33, show the 
increase in the number of graduates from the Chicago junior 
high schools from june, 1918, through June, 1930. The Parker 
Junior High School, it will be noticed, is the only sohool 
that has had graduates each year since 1918. 
' ,;t -..Jo 
Figure 4. INCREASE IN NUMBER OF JUNIOR HIGH SCHOOL GRADUATES 
IN CHICAGO, FEBRUARY, 1925-JUNE, 1930 
TABLE VI 
INCREASE IN Nm~ER OF JUNIOR HIGH SCHOOL GRADUATES IN CHICAGO 
Hn7-18 '18-lg 'lg-20 '20-21 '21-22 '22-23 '23-24 '24-25 Total 
School 
Cregier 
Curtis 
Farragut 
Foreman 
Franklin 
Graham 
Harper 
Herzl 
Hibbard 33 33 
1 Hirsch 
N Kelly 
trt Kelyvn 
Manley 
Parker 26 56 77 4g 35 66 50 26 385 
Phillips 
Ross 
Sabin 
Stockton 
Sullivan 
Westcott 
Total 26 89 77 4g 35 66 50 26 418 
....:,,~ 'j 
TABLE VI(continued} 
School 1925-26 1926-27 192?-28 H~28-29 1929-30 Total 
Cregier • • • • • • • ••••••• 44 87 138 269 
Curtis • • • • • • • ••••••• 126 302 357 785 
Farragut 2 336 403 461 403 1,605 
Foreman • • • • • • • • • • • • • • • • • • • • • • • • • • • 753 753 
Franklin • • • • • • • • • • • • • • • • • • • • • • • • • • • 140 140 
Graham • • • • • • • • • • • • • • • • • • • • • • • • • • • 79 79 
Harper 235 360 372 460 424 1,851 
Herzl 503 625 630 660 739 3,157 
Hibbard • • • • • • • ••••••• 137 322 284 743 
tk Hirsch • • • • • • • ••••••• 520 543 566 1,629 
lQ Kelly • • • • • • • • • • • • • • •••••• 10 422 432 
1 Kelyvn ••••••• 393 464 551 443 1,851 
Manley • • • • • • • • • • • • • • • • • • • • 228 609 837 
Parker 331 395 404 445 4U~ 1,994 
Phillips 300 307 364 557 489 2,017 
Ross • • • • • • • • • • • • • • • • • • 28 81 109 
Sabin 336 316 365 361 379 1,757 
Stockton • • • • • • 402 303 328 312 1,345 
Sullivan • • • • • • •••••• 558 581 614 1,753 
Westcott • • • • • • •••••• 47 138 173 358 
Total 1,707 3,134 4,737 6,062 7,624 23,464 
~·-' 
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A map* of the city of Chicago showing the locations of the 
Chicago elementary schools and of the junior and senior high 
schools is given on page 35. The dot represents the Chicago 
elementary schools now in operation, the triangle shows the 
placement of the Chicago junior high schools, and the square 
shows the location of the Chicago senior high schools. The 
small figures at the top and bottom of the margin represent 
the block numbers running east and west. The small figures on 
the right and left sides of .. the margin of the map represent 
the block numbers running north and south. 
One of the best examples of a junior high school in 
Chicago is the Foreman Junior High School, located at 5100 
West Belmont .Avenue. It is best described in a. statement 
prepared by Superintendent William J. Bogan for the White 
House Conference on Child Health and Protection in response 
to a request for a description of "superior schools in the 
United States": 
The Foreman Junior High School building is a Chicago 
•type-school'. The building is U-shaped with a front 
depth of 685 feet, and wing depths of 268 feet. It 
is of steel and concrete frame with brick exterior. 
It classifies as fireproof under the severe Chicago 
Building Code. lt is three stories in height, and 
has a maximum of 2,250 pupil-capacity. 
*Map of the city taken from School Facts\February 18,1931), 
locations of schools taken from Directory of the PUblic 
Schools of the City of Chicago, ·1930-1931, published by 
the Chicago Board of Education. 
~----------" 
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The administration suite contains offices for the 
principal, assistant principal, dean, and vocational 
adviser. The space for clerks is separated by a counter 
from the space set aside for the public. 
The auditorium seats 800 persons, and is suitable 
for public use after school hours. 
There is a civic's room for receptions and for use 
by student clubs. Lt adjoins the dean's office and 
contains a kitchenette. 
The boy's gymnasium is 60' x 100', and adjoins a 
shower and locker room containing individual lockers 
12•x 36• for each boy in the school. 
The girl's gymnasium is also. 60' x 100' and adjoins 
a girl's shower and locker room with lookers for each 
girl, and also 60 individual shower and dressing com-
partments constructed of marble. The matron in charge 
of the girl's shower room stands on a platform at the 
end of the shower tier where she can see the head and 
shoulders of each girl and make sure she is taking a 
shower before donning her suit. This matron also con-
trols the water from a central control valve. After 
the shower and before entering the swimming pool the 
class passes through a run-way shower and through a 
floor bath. 
The corrective gymnasium l34'x 43') is equipped 
with mirrors and special apparatus for the correction 
of incorrect posture and deformities. 
The swimming poolt24' x 60') is equipped with 
filters and chlorine injectors. 
The ceiling of gymnasiums and the natatorium are 
treated with sound absorbing material to better the 
acoustics. The walls of all gymnasiums, locker and 
shower rooms, and natatoriums, are of glazed brick. 
The floors of the natatorium and shower and locker rooms 
are non-slip tile. 
There is a medical suite containing an office and 
physical examination room adjacent to the gymnasiums 
for use by the school doctor, school dentist, and school 
nurse. 
There is a cafeteria lunch-room seating 500 pupils 
at a time. This room and its kitchen are also lined 
with glazed brick. 
A library seating 120 persons is placed on the 
first floor with an outside entry so that it may be 
used as a branch of the ~ublic Library after school 
hours. 
Four general science rooms (unit work rooms adjoin-
ing) are equipped with demonstration tables, aquariums, 
and germinating tables. 
~---------------37--------------~ 
Four art rooms(plaoed for north light). Two mechanical 
drawing roomslalso placed for north light). Two com-
mercial rooms. There are a band and orchestra room 
and a chorus room. These rooms are insulated from the 
rest of the building and are lined with sound-absorbing 
materials. They are equipped with a unit system of 
'Ventilation so that the possibility of noise being 
transferred to the other parts of the building via the 
ventilation ducts will be eliminated. 
Two sewing rooms. 
Two cooking rooms. 
One wood shop. 
One electric shop 
One general metals shop. 
One print shop. 
All regular classrooms face either east or west so 
as to receive some sunshine during the day. The gym-
nasiums and natatorium are placed at the south end of 
the building so as to have the benefit of sunShine 
throughout the day. 
The building is heated and ventilated by the straig 
blast system for equal distribution of fresh washed warm 
air to all parts of the rooms. This air is changed in 
classrooms at the rate of 25 cubic feet per minute for 
each pupil. 
The corridors are fourteen feet wide, and lead 
directly to a stair at the end of each corridor. There 
are no dead ends to the corridors and all rooms have two 
exits. By using recessed steel lookers in the corridor 
walls we have lessened the chance of spreading contagious 
diseases that might be transmitted through clothing. 
The walls of the corridor between lookers are glazed 
brick. The base and border are terrazzo and filled 
with mastic tile. The school playground provides 125 
square feet per pupil, based on a maximum membership 
load (43:3-5). 
This school building, constructed at a cost of $1,815, 
238.33, was opened October 15, 1928, but it was not entirely 
equipped and finished until January, 1930. 
The heirs of Edwin G. Foreman donated a fund of $25,000 
for the equipment of the library of the Foreman Junior High 
School, which was named in honor of their father. The fund 
r------~ 
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was to be used in the following manner: 
$12,500.00 for immediate installation of books, 
2,500.00 for decorating and beautifying the library 
room, 
10,000.00 to be placed at interest to serve as a 
maintenance fund for the library. 
CRAP!'ER V 
ADMINISTRATION AND ORGANIZATION OF TEE 
CHICAGO JUNIOR HIGH SCHOOL 
In the organization of the Chicago junior high school in 
1930 there are two closely related groups--the community 
group and the supervisory and administrative group. The 
community group consists of the school city with each home-
room as a ward, which chooses representatives for the city 
council. The mayor and other officers are elected by the 
entire student body so that our boys and girls may know 
and understand our city government. The supervisory and 
administrative group is composed of the principal, the 
assistant principal, the dean of girls; the departmental 
heads, the educational adviser, the librarian, the special 
supervisors, the compulsory education officer, and the clerk. 
l. THE COMMUNITY GROUP AND THE PRINCIPAL 
It is the principal's duty to guide and direct the plans 
of the school, to supervise the teaching, to better material 
conditions, to provide necessary supplies, and to show the 
advantages of the school to the community. The teacher 
relies upon the principal for direction in teaching methods. 
The pupils depend upon the principal to secure conditions 
which give them the widest educational opportunities possible. 
~-------------------~3_9-----------------~ 
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2. THE COMMUNITY GROUP AND THE ASSISTANT PRINCIPAL 
The assistant principal is responsible for the daily 
program of all classes. With the sanction of the principal, 
the assistant principal appointe teachers to the work for 
which they are especially qualified. The assistant principal 
is also dean of boys, and usually finds his work as dean 
revolving around the following cases: 
1. Absence from or tardiness to school or class. 
2. Requests for early dismissal for any cause. 
3. Evidences of poor physical condition. 
4. Evidences of poor home or social conditions. 
6. Evidences of uneatisfactor.y citizenship (1:10). 
The fifth type of problem--evidences of unsatisfactory 
citizenship--is considered by the assistant principal only 
when the teacher has used every possible method for obtain-
ing a correct attitude. No pupil reports to the office 
without a written statement of his ease preceding him. ~e 
form used in the junior high school for remedial measures is 
as follows. 
CITIZENSHIP PROBLEM 
(Prom "Junior High Schools in Theory 
and Practice," 22.) 
Beeby, O'Her.n and Theilgaard. 
Date----Hour and minute-------------Teacher-------------
Name of pupil-----------------------Home Boom-----------
Cannot be allowed to remain in the------period class 
in the sUbject of-----------------because hie conduct 
hinders the progress of the class in the manner here 
specified-----------. The following attempts have been 
t made in this class to induce the pupil to correct his l I conduct-------Disposition------Pupil reported to office 
L.........:= of Assistant Pr1ncipal---.------Dean at time------------
r-------~ 
r 
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3. THE COMMUNITY GROUP AND THE DEAN OF GIRLS 
In the distribution of supervisory duties, the dean ot 
girls is given aharge of the club groups, eaah ot which she 
organizes and assigns to the teacher who is interested in 
that particular alub. With the advice and direction ot the 
principal, the dean of girls arranged all assembly programs. 
The dean of girls is responsible for all social affairs, 
which must first meet the approval of the prinaipal. The 
welfare of all the girls of the school is listed as an 
important duty of the dean. In the case of a request for 
early dismissal for a girl, a parental signature is re-
quired to show the time of her arrival at home. 
4. 'rEACHER-TRAINING 
'!'he Chicago Educational Commission suggested that the 
success of the Chiaago junior high school depended upon the 
selection ot the principals and teachers and their prepara-
tion for their new responsibilities. The Commission 
recommended that only teachers who had been successful in 
the elementary school be considered for positions in the 
junior high school. In the summer of 1g24 courses of 
instruction in junior high school theory, ideals~ methods, 
and organization were offered in the Chicago Normal College, 
De Paul University, Loyola University, Lewis Institute, 
Northwestern University, and the University of Chiaago, 
~--------------------------------------~ 
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so that all teachers might be acquainted with the purposes 
and aims of the Chicago junior high school. The Board 
required every candidate for a teacher's certificate for the 
junior high school of Chicago to present credentials showing 
the following: 
At least three majorsl54 hours each) of college credits 
in Junior High School subjects. \These majors must be 
properly certified by the college registrars and must 
have been taken sinoe September, 1920. All such oredits 
are subject to the approval of the Board of Examiners) 
and in addition thereto, 
A. For Academic Subjects 
1. (a) Diploma of graduation from Four-Year 
High School. 
{b} At least four years of teaching as an 
assigned teacher in Chicago publio 
schools with efficiency rating of 
excellent or superior for the past 
year, or 
li. (a) Graduation from an accredited Normal 
School. 
lb} Two years of successful teaching, or 
III. la) Graduation from an accredited college. 
\b) One year's successful teaching, or 
a High School Teacher's Certificate 
obtained by examination. 
B. For Special Subjects. 
1. For Manual Training, Art-Craft and 
Mechanical Drawing. 
la) Graduation from a four-year course 
in an accredited high school, and 
\b) At least three years of special training 
in the major subject. 
II. For Commercial Subjects. 
{a) Graduation from a four-year course in an 
accredited high school, and 
lb) At least one year of teaching the major 
subject in an accredited school and two 
years of special training in the subject. 
III. For Household Economics 
(a} Graduation from a four-year course in 
an accredited high school, and 
{b) Completion of two year course in household 
economics in an accredited school, and 
r·-----~ -43-
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(c) One year or successful teaching experience 
in the subject. 
IV. For Vocal Music and Art. 
(a) Graduation from a four-year course in an 
accredited high school, and 
(b) Special training covering not less than 
the equivalent of three full years in 
accredited music or art schools or 
studios, and 
(c) Two years of suocessrul experience as teachers 
of vocal music or art in a normal school or high 
high school, or as supervisor of vocal music 
or art in a system of graded schools, or as 
department teachers of vocal music or art in 
grades six, seven, and eight in the departmental 
or ~unior High public schools or Chicago. 
V •. For Physica 1 Education 
l a) Graduation from a four-year course in an 
accredited high school, and (b) Graduation from a two-year course in an 
accredited school of physical education, and 
lc) At least one year of successful teaching 
experience in physical education. 
All candidates will be examined in one major and 
two minor papers: 
1. The major paper shall be any subject offered. 
2. Minors: (a) English. 
~b} Theory or Junior High School. 
Candidates must make an average grade of eighty, 
lthe major subject to count one-halr) with no 
grade below fifty. 
Fluency in conversation will be expected of those 
who take a major in a modern language. 
A candidate who takes any one of the sciences as 
a major must pass an examination in the laboratory 
on the science elected, with special reference to 
this phase of science teaching. 
A candidate who takes any of the special subjects 
as a major shall pass a practical test in the 
special subject. {All oral and practical tests in the major subjects 
shall count as one-third in the major grade) (8:20-
23}. 
~--------------~ 
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6. m.A.CH!NG LO.l.D IN THE JUNIOR HIGH SCHOOL IN CHICAGO 
Table VII shows a typical daily schedule for a teacher 
in the Chicago junic;>r high school. From this ached ule it 
appears that each teacher has five teaching periods, one 
social-activity period, and one free period, and the classes 
include pupils from 7B to 9B with an enro:llment of from 43 
to 48 pupils in a class. 
TABLE VI! 
JUNIOR HIGH SCHOOL !~AaffER'S DAILY PROGRAM (Adapted from Table in "Junior High Schools 1n Theory and 
Practice," 23.) 
Beeby, O'Hern and Theilgaard. 
Junior High School 
of the School Year 19l 
address telephone no. I 
certificate salary, per year ____________________ ~ 
General dert. 
Home room period from 10;20 to 10;50 
Lunch period from 11:4& to 12;16 
For the ____________________ ~Semester 
Monday 
Perio.d l 2 3 4 6 6 7 
Subject Eng. Eng. Home Eng. Eng. Eng. • • • • 
Room Room 
Number 316 218 328 128 328 319 •••• 
Year and 
Class 8B 7B • • • • SA. 8.1. 'lA •••• 
!lumber of 
Pupils 46 48 43 47 46 47 •••• 
Tuesday-
Period l 2 3 4 6 6 'I 
Subject Eng. Club Eng. Eng. Eng. Eng. Eng. 
Room Number 218 328 128 328 218 319 • • • • 
Year and 
Class 8B 'IB •••• 8.! 8A 'lA 7:B 
Number of 
Pupils 48 43 47 46 46 46 4'/ 
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TABLE VII (continued) 
Wednesday 
:Period 1 
Subject Eng. 
Room 
Number 315 
Year and 
class 7B 
Number of 
pupils 45 
Thursday 
:Period 1 
Subject Eng. 
Room 
Number 315 
Year and 
class 7B 
Number of 
:Pupils 45 
Friday 
Period 
Subject 
Room 
Number 
Year and 
Class 
Number of 
Pupils 
l 
Eng. 
31.5 
SB 
46 
2 3 
• ••• Home. Room 
•••• 
• • • • 
• • • • 
2 
Eng. 
21.8 
7B 
48 
32S 
• • • • • • 
43 
3 
Club 
328 
••••• 
43 
2 3 
Eng. Assembly 
218 328 
9B • • •. 
45 48 
4 
Eng. 
l2S 
SA 
4S 
4 
Eng. 
l2S 
SA 
47 
4 
• • • 
• • • • 
• • • • 
• • • • 
5 
Eng. 
32S 
SA 
46 
5 
• • • • 
•••• 
• ••• 
• • • • 
5 
Eng. 
32S 
SA 
47 
6 
Eng. 
319 
7B 
47 
6 
Eng. 
319 
7A 
46 
6 
Eng. 
319 
7A 
45 
7 
Eng. 
32S 
9B 
46 
7 
Eng. 
32S 
9B 
47 
7 
Eng. 
319 
9B 
46 
Table VIII shows the daily schedule for a pu.pil in the 
Chicago junior high school. This program shows th.a t the 
pupils report to the home room at 8:15 for opening exercise~ 
which consist of the saluting of the flag and the taking of 
the attendance of the class. The pupils may remain in their 
home room for the first class period or they m~ pass to 
another room, according to the sub~ject they have in that 
~------------------~ 
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period. At the third period they return to their home room 
for socializing activities. Lunch is served during the 
following three periods. All pupils return to their home 
room for dismissal. 
T.ABLE VIII 
DAILY SCHEDULES FOR l?UJ?ILS IN TEE CHICAGO JUNIOR HIGH SCHOOLS 
(From "Junior High Schools in Theory and Practice," 16J 
Beeby, O'Hern and Theilgaard. 
8:15 
8:15-8:30 
8:30-9:25 
9:25-10:20 
10:20-10:50 
10:50-11:20 
11:20-12:15 
12:15-1:10 
1:10-2:05 
2:05-3:00 
3:00 
8:16 
8:15-8:30 
8:30-9:25 
9:25-10:20 
10:20-10:50 
10:50-11:20 
11:20-12:15 
12:15-1:10 
1:10-2:05, 
2:05-3:00 
3:00 
8:15 
8:16-8:30 
~-
FOR PUJ?ILS HAVING FIRST LUNCH PERIOD 
Teacher's TardY Bell 
Home Room 
1st class period 
2nd class period 
3rd class period--socializing activities 
Lunch 
4th class period 
5th class period 
6th class period 
7th class pe!1-od 
Home Room and dismissal 
POR PUJ?ILS HAVING SECOND :&UNCH PERIOD 
!eao.b.er 'a Tardy Bell 
Home Room 
let elass period 
2nd class period 
lrd class period--socializing activities 
4th class period 
Lunch 
6th class period 
6th class period 
7th class period 
Home Room and dismissal 
l!'OR PUPILS HAVING THIRD LUNCH PERIOD 
Teacher's Tardy Bell 
Home Room 
r--------· 
8:30-9:25 
9:25-10:20 
10:20-10:50 
10:50-11:20 
11:20-12:15 
12:15-1:10 
1:10-2:05 
2:05-3:00 
3:00 
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TABLE VIII (continued) 
1st class period 
2nd class period 
3rd class period----socializing activities 
4th class period 
5th class period 
Lunch 
6th class period 
7th class period 
Home Room and dismissal 
All teachers are required to give attention to the 
making of the following records: 
(a) The attendance book for the home-room, with every 
item neatly and correctly recorded and kept up to 
date. 
(b) The attendance record of pupils in every class, 
with reports of unexcused absences of girls to the 
dean of girls and unexcused absences of boys to 
the assistant principal. 
(c) Class plats, one for each class and for the home-
room, showing seating of pupils. 
(d) Pupils' program and enrollment cards(duplicate 
sets to be filed in the office). 
(e) Grade sheets, report cards, and final record 
sheets for each pupil to be filled out at the 
close of each five-weeks term. 
(f) Records of teachers' plans and class progress 
as required by the local school. 
{g) Records of text-books and equipment used in 
the class room. 
{h) Report of absentees for the truant officer. 
\i) Report of membership attendance, absence, etc., 
as required each school month. 
(j) Any special report required by any administrative 
officer (1:15). 
The administrative duties of the teacher are not 
completed in the making of all required reports, nor 
in the follOv"~Jing of the daily schedule. The more 
important of the teachers' administrative functions 
~ ~------------------------------------------~ 
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are the practice at all times of competent 
technique in classroom management, the managing 
leadership of the home-room group; and co-opera-
tion in such general school enterprises as cor-
ridor passing, assembly order, and lunch room and 
play ground administrationll:l7-18}. 
Each teacher has a legible plan book kept up to date. 
It is sufficiently detailed to give assistance to the 
substitute if one is needed. Every member of the faculty 
must know and understand the significance of each alarm 
signal for a safety drill, the manner of giving the alarm, 
and the use of the extinguisher. The teacher must train 
pupils to obey signals and to maintain order during the 
drill. Every teacher is responsible for one program in 
the assembly hall during the year. Extra time w i thou.t 
compensation is given before and after school for extra-
and intra-curricular activities; such as the band, class 
annuals, corridor guards, door guards, drum and bugle 
corps, electrical equipment on stage, evening entertain-
ments, graduation exercises, club activities, locker 
guards, marshals, movie activities, newspaper, orchestra, 
patrols, and supervision of ushers. Principals endeavor 
to divide these duties equally among the teachers. 
6. SALARIES OF THE CHICAGO JUNIOR HIGH SCHOOL TEACHERS 
Table IX shows the salaries of the Chicago junior high 
school principals and teachers as compared with the salaries 
~----------------------------~ 
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of the elementary-school principals and teachers and the 
senior high principals and teachers. There are a lower and 
an upper group for principals and teachers of each type of 
school. The lower group for each school extends over a 
period of five years. The senior high school teacher and the 
junior high principal and teacher reach the maximum salary 
at the end of the tenth year. The senior high school prin-
cipal reaches the maximum salary at the end of the eighth 
year. The elementary school teacher receives the maximum 
salary at the end of the ninth year. A teacher must qualify 
himself to pass to the upper group; either by a promotional 
examination given by the Board of Examiners of the Chicago 
Board of Education or by obtaining five promotional credits 
from an accredited institution. 
TABLE IX 
COlrP.ARATIVE SALARY SCHEDULE OF THE ELEMENTARY-SCHOOL, 
JUNIOR HIGH SCHOOL, AND SENIOR HIGH SCHOOL TEACHERS 
AND PRINCIPALS 
Year ElementarrSchool Junior High School Senior High School 
First 
Second 
Third 
Fourth 
LIFitth 
Teachers Teachers Teachers 
$1,500 
1,625 
1,750 
1,875 
2,000 
Lower Group 
$1,800 
2,000 
2,200 
2,400 
2,550 
$2,000 
2,200 
2,400 
2,600 
2,800 
r--- -----· 
Year l!ilementary 
First $2,125 
second 2,250 
Third 2,375 
Fourth 2,500 
Fifth • • • • • 
Elementary-Sohool 
Prinoipal 
First $3,000 
Second 3,200 
Third 3,400 
Fourth 3,600 
Fifth 3,800 
First $4,000 
Second 4,200 
Third 4,400 
Fourth 4,600 
Fifth 4,800 
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TABLE IX(oontinued) 
Upper Group 
Junior 
$1,700 
High 
2,850 
3,000 
3,150 
3,300 
Junior High School 
Principal 
Lower Group 
$3,600 
3,800 
4,000 
4,200 
4,400 
Upper Group 
$4,600 
4,800 
5,000 
5,200 
5,400 
Senior High 
$3,000 
3,200 
3,400 
3,600 
3,800 
Senior High School 
Principal* 
,4,300 
4,300 
4,700 4,goo 
5,100 
$5,300 
5,500 
5,700 
••••• 
• • • • • 
7. THE COMMUNITY GROUP .AND THE DEPARTMENI' HEADS 
In most of the Chicago junior high schools there are 
departmental heads, who are selected from the teachers o~ 
each subject. The departmental head, under the guidance of 
the prinoipal, holds meetings with the teachers of his 
department to explain the curriculum and the available material 
* The assistant principal in the junior high school receives 
$300 a year more than the regular teacher. The dean ot 
girls in a junior high school receives ~200 a year more than 
the regular teacher. 
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and conduct discussions concerning the needs of the class 
group and of the individual pupil. The departmental head is 
also in charge of ordering and distributing materials for his 
department to the advantage of the class groups. 
8. THE COMMUlfiTY GROUP AND THE VOCATIONAL AND 
EDUCATIONAL ADVISER 
The vocational and educational adviser gives better 
direction to the school and life aims of the pupils. The 
adviser's program must always be approved by the principal. 
The following duties fall within the adviser's jurisdiction: 
(1) To interview all pupils soon after they enter, 
either individually or in groups, to secure all 
possible information about them, their plans, and 
their previous school and social achievements. 
l2) To interview them again when they are about to 
choose their courses of study, to assist them in 
an intelligent choice of courses in the light of 
their abilities, interests, and future vocational 
plans. l3) To advise the assistant principal so 
that the latter may modify the school program to 
meet individual needs. \4) To give children infor-
mation about occupations, so that they may know 
about work and the preparation that it requires. 
l5) To investigate the home and social conditions 
affecting the progress of pupils; to make friendly 
c.::-;ntacts with parents; to secure aid and co-opera-
tion of social and remedial agencies when necessary. 
(5) To prevent school-leaving unless economics or 
other conditions make it imperative for children 
to leave. \7) To interview such failing pupils as 
may be specially referred and to suggest remedial 
measures when necessary. \8) To interview 9A 
pupils and program them for senior high school. 
(9) To interview all pupils who are leaving school 
permanently and prepare those under sixteen for 
groups and of individual pupils. 
The departmental legal certification to work 
are often of considerable value to teachers and deans. 
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Ultimately these records are sent with the pnpils 
to the senior high school adviser, so that a cnmn-
lative educational history is built up (1:11-12}. 
It is the duty of the vocational adviser to keep in 
close touch with the principal, the assistant principal, 
the dean of girls, the home-room teacher whose pupils are 
interviewed either individually or in groups, and the 
librarian in the preparation of book lists and other 
reference material. 
The vocational training in the junior high school 
shaud be general, as specialization is made in the senior 
high school and college. The knowledge the pupil acquires 
in the junior high school fits him to adapt himself to 
the field he considers later. Special training is given to 
the over-age pupil who must earn his own living when he 
leaves the junior high school, and to the pupil who for 
some reason or other can not look forward to entering the 
senior high school. 
Occupational information is given to the pnpils in 
connection with the Social Studies Course and in 
individual conferences with the adviser. The advisers 
supply pamphlet material, clippings, bibliographies, 
posters, pictures, and films; in co-operation with the 
librarian. Occupational libraries have been built up 
and the books and pamphlets have been made available 
for circulation among the pupils. The advisers 
sometimes sponsor occupations, clubs, inviting outside 
speakers, taking trips to industries and otherwise 
making the pupils familiar with the demands of the 
field of work lying beyond the field of education(l2:3}. 
In co-operation with the Placement Office, the 
advisers try to secure the placement of children, 
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dropping out or graduating, in jobs where they 
may find chance for advancement (12:3). 
A guidance clinic has been established in the Sullivan 
Junior High School to study children with extremely high 
intelligence and with superior social backgrounds. Children 
from other schools in the neighborhood are referred to this 
clinic. 
The personnel of this department consists of a full-
time psychologist, a vocational adviser, a visiting teacher, 
and a secretary, provided by the Board of Education; and a 
physician and nurse for physical examinations and a psychia-
trist when needed, provided by the Board of Health. A 
teacher for speech correction reports regularly. The dean 
of boys, the dean of girls, and the attendance officer 
present special cases for individual study and are guided 
by the recommendations of the clinic. 
All pupils at the end of 6A are given a battery of 
tests for the analysis of capacity and achievement, while 
data on personality characteristics, aptitudes, talents, 
physical history and stat~, school history and status, 
and significant social situations are collected and studied. 
Group data are again collected in ?A to guide pupils 
in their choice of courses in SB; and again in 9B a battery 
of tests is given for the measurement of capacity and 
achievement and a study of interests and aptitudes. All data 
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are summarized in 9A. This information is used as a guide 
in planning senior high school and college courses for those 
who go on, and as a basis for vocational guidance and place-
ment for those who go into the industrial field. 
9. THE CO:M:MUNITY GROUP AND THE LIBRARIAN 
Co-operation between the librarian and the teachers 
in the various departmental groups provides for the needs of · 
pupils in reading projects. A definite time in the library 
may be assigned in the program for the English and social-
studies classes. Reference periods t~~e care of the other 
classes in the library. It is the duty of the librarian to 
train groups in the use and care of books and to give them 
an acquaintance with the library filing system. The librarian 
encourages the circulation of books and directs pupils in 
securing cards for their use from the nearest branch of the 
Chicago Public Library. Through the English classes good 
books are recommended by means of book reports, personal 
conferences, book lists, bulletins, and posters. The 
librarian and the classroom teacher often make special 
arrangements to send sets of books to special classes. 
The ideal is close co-operation between the classroom teacher 
and the librarian, so that the library will be used to the 
fullest possible extent. 
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10. THE COMMUNITY GROUP AND THE SPECIAL SUPERVISOR 
Improvement in spe ci aJ.. sub j eo ts is accompli shed by the 
joint action of special supervisor, the teacher, and the 
principal. Visits of the supervisor may be made to a school 
in one of three ways--without announcement, by a pre-
arranged schedule sent to the school, or by a request of the 
principal. When the principal requests such a visit, it 
may be for improvement in teaching a given subject, for 
suggestions for a special program, for obtaining material, 
or for some other reason. The supervisor always reports 
to the office of the principal before the visit is made. 
The supervisor submits to the principal any recommendations 
for drastic changes in the policy of the department that is 
visitec. If the principal agrees with the recommendations 
of the supervisor, they are taken up with the teachers, and 
the necessary changes are made. 
11. THE COl~fUNITY GROUP AND THE TRUANT OFFICER 
Absentees are carefully checked in every Chicago junior 
high school to avoid the serious difficulties that might 
otherwise arise. The following rules are used for reporting 
and investigating absences of pupils in the Chicago junior 
high school, although the procedure in checking on absentees 
~varies with the school: 
--------------------------------------------------
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At the beginning of the school day, the home-room 
teacher with or without the aid of pupil secretaries, 
checks on the home-room attendance, requiring written 
excuses for previous absence, and following up by a 
report to the office cases of returned pupils who have, 
after a repetition of requests, presented no excuse. 
Suspicious absences are checked by telephone 
calls to the home, the call being made by the home-
room teacher, by the dean, assistant principal, or 
clerk. 
Attendance postcards with a blank for return 
card are mailed to the homes if telephone connection 
cannot be made. Requests for personal conference with 
the parent may be made by telephone or by mail in case 
of repeated absences(l:l3). 
The truant officer checks only cases that require a 
home call. The following form is used for an effective home 
call: 
Absence Investigation 
(From Junior High Schools, in Theory and Practice, 13). 
Beeby, 0 'Hem and T.b.e.ilgaard. Name-------------Gr.--------------H.R.---------Date-------
Address----------~-Age------------Phone------~------------
Dates of absences this month------------------------------
Teacher's report on case----------------------------------
Truant officer's report on case---------------------------
The home-room teacher is required to keep the names of 
pupils on the truant officer's list until the pupils have 
returned to school, or have transferred to another institu-
tion, or some satisfactory account has been made of them. 
The home-room teacher is held responsible for checking on 
all absentees. All chronic cases of truancy are first 
reported to the assistant principal, or to the dean of 
girls, who communicates with the truant's home, and, if it 
is necessary, later with the truant officer. 
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12. THE C01iMUNITY GROUP AND THE CLERK 
All official records are compiled and kept by the 
clerk, who makes all reports after obtaining information 
from the teachers. The clerk prepares all req~isitions 
which have been requested by the departmental heads and 
which have been checked by the principal. The clerk 
keeps a record of the condition and circ~ation of all 
te:x:t-books. 
~--------!. 
rr-----~ 
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CHAPTER Vl 
OBJECTIVES OF EDUCATION IN THE CHICAGO JUNIOR HIGH SCHOOL 
The underlying educational purposes of the Chicago junior 
high school are found in the cardinal principles which the 
National Education Association has accepted as the objectives 
of secondary education in the United States: health, c9mmand 
of fundamental processes, worthy home membe~ship, vocations, 
citizenship, worthy use of leisure, and ethical character 
(35:5). 
1. HEALTH 
Health is developed in the Chicago junior high school 
through physical education, home economics, general sci·ence, 
and music. Physical education gives to the pupils a love 
for physical sports and athletic games, which produce 
strength, health, and.control of the body. Home economics 
gives a knowledge of foods, their value and proper prepara-
tion, and of the necessity of careful dieting. Pupils of 
this £ge find out the effects of eating too much candy, of 
ove~eating, of not eating enough nourishing food, of irregu-
lar eating, of late parties, of drinking, and of smoking. 
They also learn how to dress becomingly and comfortably. 
General science includes a study of physiology. Here 
pupils become acquainted with the effects of bad air, lack 
~f' slee:p, wet feet, eye-strain, over-study, decaying teeth, 
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lack of :proper care of the body, and incorrect posture. 
Through vocal music the lungs and throat are developed. The 
curriculum is planned to help all boys and girls of the 
junior high school age to be healthy and strong, to give 
them a knowledge of the means to regain health, to correct 
any physical defects, and to develop and strengthen the 
muscles of the body. 
2. COM1W"D OF THE FUNDAMID~T.AL PROCESSES 
A command of the fundamental processes is secured 
through penmanship, English, mathematics, and study clubs. 
These clubs are for pupils who have difficulty in any of 
the fundamental processes, such as spelling, penmanship, 
the mechanics of reading, or the primary processes of 
arithmetic. These processes are taught in the elementary 
grades, but in the junior high school the pupil is drilled 
in applying these processes to new material. 
3. WORTHY HOME MEMBERSHIP 
Worthy home membership refers not only to pleasant 
and agreeable relations in the family, but also to an 
appreciation of beauty, which has a strong influence on 
morals and culture. One phase of worthy home membership--
interest in beautifying the home--is developed in the 
Chicago junior high school through various clubs, such as 
~------1. 
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art-appreciation, art-craft, cross-stitch, clay-modeling, 
Dennison crepe-paper, lampshade, paper-flower, and embroid-
ery clubs. Through the pupil's work in the different shops 
interest in the home is aroused. 
Through the study of civics the pupils learn the value 
of home life and family life. They are taught respect for 
religion and laws. Without respect and love for the home 
and family life, we need not expect love and respect for 
our city, state, or nation. It is fitting that the junior 
high school pupils be very carefully trained in worthy 
home members hip. 
4. VOCATIONAL GUIDANCE 
The adolescent age is the period in which pupils begin 
to show an interest in vocations. They want to do things, 
to assume little responsibilities. Girls, naturally, begin 
to help about the house, while boys display an interest in 
tools. The curriculum in the school is arranged so that 
pupils are exposed to different courses. The science 
courses may lead to medical or engineering interests; the 
commercial and mathematic courses may influence careers in 
the business world; the general academic course may give a 
desire for professional training; the technical course may 
awaken interest in its field; the household arts and the 
shop courses may show their opportunities. Vocational 
r 
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guidance clubs, such as a commercial club {typewriting and 
secretarial work), a newspaper club(reporting), a radio club 
(repairing and building), give pupils opportunities of 
experimenting in their selected fields. In the commercial 
club there are talks, debates, and discussions on advertis-
ing, salesmanship, business etiquette, or special help in 
typewriting. 
When pupils are exposed to such a curriculum, a 
conscientious vocational adviser who watches pupils should 
be able to give advice to them about their choice of sub-
jects to be taken in the senior high school.* 
5. CITIZENSHIP 
Training for citizenship is acquired through interest 
in the problems of their school life. The pupils are in 
charge of the administration of the group to which they 
belong. The officers of the administration &re chosen in 
an election similar to a municipal one. These leaders help 
in assembly programs, in student councils, in home-roo~ 
clubs, and in the marshall system. 
* For a sample copy of a junior and senior high school 
person~l card, also a graphic rating card, see pocket 
on inside of back.cover. 
L------------~ 
r..-------
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The student council in a junior high school is composed 
of members chosen by pupils from each home room. These 
members make known the opinions of the pupils about the 
management of the school. 
One of the most important qualities of good citizenship 
is co-operation, which is shown in working with other 
students in the school. Co-operation with fellow pupils 
is secured at assemblies. Specimens of work from the various 
shops, with instructions and explanations, are contributed 
by each room. The program is arranged by committees from 
the various rooms. The rightly used assembly period devel-
ops the proper school spirit. Pupils learn the value of 
friendship, how to preserve the gpod will of the young and 
the old, how to advise without offense, how to receive 
suggestions and corrections from friends, and how to keep 
a balanced temper. The problem confronting the principal 
and his corps of teachers is to develop a spirit of 
loyalty, co-operation, and appreciation for ideal com-
munity and school life. 
6. WORTHY USE OF LEISURE TUIE 
Leisure-time activities mean wholesome fun for spare 
moments. These activities include vocational, health, and 
! character-building objectives, but only the pleasurable 
U. aspect is emphasized. Human beings have more leisure in ' ---______.! 
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o~r present civilization than they have ever had in the 
past. Woman's work in the home has been lightened by 
electrical appliances. Man's work in ind~strial p~s~its 
haS been aided by machinery. Thro~gh s~pervised st~dy, 
the recognition of individual differences, a flexible 
c~rric~lum, well-trained teachers, and the non-assignment 
of homework the child has been given an increased amo~t 
of leis~e time. It is i1'.portant to train p~pils to ~se 
their leis~re time by instilling habits and ideals that 
carry over into adult life. One of the most valuable 
recreations is reading, which it is the teacher's duty to 
guide and direct. A love for reading good literat~e should 
be instilled in every child. Some children 1:1eed training 
in reading for recreational purposes, while others need 
guidance in their choice of reading. All pupils should be 
taught to enjoy the beauties of nature, art, literature, 
drama, and music. They should know the great masterpieces. 
Children musically inclined are encouraged to partake in 
programs as well as to appreciate other performers. The 
leading events of the day in the standard magazines should 
interest all pupils of the junior high school age. An 
enjoyment of clean, wholesome sports and pleas~es should 
be developed. 
All teachers of the junior high school realize that 
it is necessary to train children to appreciate the fact 
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that all their school activities are far-reaching, and that 
they result either in their success and happiness or in their 
failure and dissatisfaction. 
7. ETHICAL CHARACTER 
Training in right conduct should be inculcated with 
the learning of subject-matter. Ethical training should be 
interwoven with all the subjects of the curriculum. A 
good school club that is correctly stimulated and carefully 
directed--such as the G.irl Scouts and the Boy Scouts--
attempts to develop a high ethical consciousness in its 
members. A few Chicago schools are experimenting with 
classes in character-training, but no definite information 
as to the organization or outcomes of these classes has 
been given out as yet. 
CHAPTER VII 
CURRICULAR PROVISIONS 
l. The Several Curricula 
The Chicago Educational Commission suggested that, in 
making the course ot study for the Chicago junior high 
school, it should be kept in mind that the junior high school 
is a particular educational institution for early adoles-
cents. The junior high school is not a senior high school, 
nor an advanced technical school, nor an industrial training 
school. 
An equal opportunity for instruction was given to all 
pupils through a carefully arranged program of studies. 
Differentiation of courses did not occur until 8B, as is 
shown in Tables X, XI, and XII. These tables were compiled 
in 1924, to assist parents and teachers in selecting school 
subjects which would be of value to the children. 
Five tentative curricula were adopted in 1924 for the 
Chicago junior high schools: 
1. General Academia. 
a. Technical 
3. Commercial 
4. Practical Arts 
5. Household Arts. 
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T.ABI.E X 
SEVENTH...QRADE CURRICULUM, SEPTEMBER, 1924 
lFrom "The Junior High Schools of Chicago" 
School Review, 32, December, 1924, 739.) 
Subject 
social Studies 
Number of Class Eeriods a Week 
English 
Mathema tios 
General Science and health 
Music 
Shop 
Health and physical education 
Total 
TABLE XI 
5 
5 
5 
2 
3 
5 
3 
-
30 
NID43ER uF ULASS PERIODS A WEEK DEVOTED TO THE VARIOUS 
SUBJECTS OF INSTRUCTION IN THE EIGHTH-GRADE CURRICULUMS 
lFrom "The Junior High Schools of Chicago," 
School Review, 32, December, 1924, 740.) 
General Practical 
Subject Academic Arts Technical Commercial 
Curriculum. Curriculum Curriculum Curriculum 
Social 
Studies 5 5 5 5 
English 4 4 4 4 
Mathematics 4: 4 4 4 
Science 3 2 3 3 
Music and 
art 4 2 2 4 
Physical 
education and 
health 3 3 3 3 
Foreign languages 
5 4 
Mechanical Drawing 
TABLE XII 
NUMBER uF PUPI.L.S ENROLLED .LN THE EIGHTH-GRADE 
CURRICULUMS, SEPTEMBER, 1924 • 
(From "The Junior High Schools of Chicago," 
School Review, 32, December, 1924, 744.) 
General 
School Academic 
Commercial 
Curriculum 
Technical 
Curriculum 
Curriculum 
Ha~per Junior High School 
Grade VIII B 44 
VIII A 27 
Herzl 1unior High School 
Grade VIII B 113 
VIII A 92 
Parker 1unior High School 
Grade VIII B 123 
VIII A 106 
Phillips Junior High School 
Grade VIII B 85 
VIII A 70 
Sabin 1unior High School 
Grade VIII B 78 
VIII A 45 
Total 783 
82 
43 
208 
127 
64 
105 
87 
88 
45 
849 
81 
49 
95 
46 
79 
60 
59 
55 
31 
555 
* No pupils were enrolled in the practical arts or household 
arts curriculum. 
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All pllpils are now required to, take a core group of 
subJects--health activities, social studies, English, science, 
mathematics, music, art and shop, or household arts. Each 
curriculum is intended to prepare the pupils for a similar 
curriculum in the senior high school. Special-opportunity 
classes are provided for the individual needs of the pupils. 
The shops give an opportunity to pupils to decide for them-
selves where their interest lies through ten weeks of explora-1 
tion in each of the following shops: (for boys) woodwork, 1 
printing, electricity; {for girls) sewing, and cooking. 
The seventh~grade work is planned with two objectives: 
1. !o review the fundamental facts and processes of 
the first six grades by working out new problems with the 
knowledge which the pupils have already gained. 
2. To place greater emphasis on social relations and 
studies through the subjects of history, geography, and 
civics. 
English, mathematics, social studies, general science, 
and shop work, with one elective subject, form the curri-
culum for the eighth and ninth grades. The choice of the 
elective depends upon the subject for w.hich the pupil shows 
an aptitude, or which appeals to him as a future vocation 
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and which he may continue to take in the senior high school. 
At the end of the 7A semester, th.e pupil,wi"th the advice of 
the educational adviser and his parents, makes his choice of 
a vocational course to be carried through the eighth and 
ninth grades. 
Great care should be exercised that no vocation is 
forced upon a pupil or that he is urged too early in his 
career to make any definite, far-reaching selection. 
Children need careful vocational guidance by some person 
with skill, tact, and knowledge of life and children. In 
this work some effort should be made to show the dignity 
of all kinds of labor, especially in the technical fields. 
Pupils who do good wcr k in all courses and who intend 
to go to the senior high school are advised to choose the 
general academic course, which includes the study,of a 
foreign language. Boys who like mathematics, shop work, or 
science might show an aptitude for the technical courses 
with wood-work, metal work, electric work, or printing. 
Pupils who are efficient in English and mathematics and who 
intend to select the two-year commercial course in the 
senior high school should choose the commercial course in 
the junior high school and elect typing and clerical prac-
tise. If pupils plan to take the four-year commercial 
course in the senior high school, they should select the 
general academic course in. the junior high school. The 
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practical-arts course might appeal to the pupils who are 
clever in shop work and who intend to take a two-year shop 
course in the senior high school. The household arts 
course is best suited to the girls who enjoy science and 
household shop work and who do not wish to begin a foreign 
language until their tenth grade. Tables XIII and XIV 
show the curricula now used in the Chicagp junior high school. 
TABLE XIII 
THE SEVENTH-GRADE CURRICULUl~, SEPTEMBER, 1930 
Seventh Academic 
Year 
English ••••• 5 
Home and 
class read-
ing •••••••• 5 
Reference 
work •••••••• 5 
Writing of 
Stories ••••• 5 
Social Stud- _ 
ies ••••••••• ~ 
Mathematics 
Beginning 
work, in Geom-
etry and 
Algebra ••••• 5 
General 
Scienca ••••• 2t 
Shop •••••••• 5 
1 Wood •••••••• 5 
~ J ~rinting •••• ~ 
Technical 
5 
5 
5 
5 
5 
2t 
5 
5 
5 
5 
Practical 
Arts 
5 
5 
5 
5 
5 
2t 
5 
5 
5 
5 
Household 
Arts 
5 
5 
5 
5 
5 
5 
2i 
5 
5 
5 
5 
c'ommerc ia.l 
5 
5 
5 
5 
5 
2t 
5 
5 
5 
5 L::etal ••••••• 6 
----------------------------------------------------------~ 
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TABLE XIII(continued) 
Seventh Academic Technical Practical Household 
Year Arts Arts 
Electric ••••••• 5 5 5 5 
Shop ••••••••••• 5 5 5 5 
Cooking •••••••• 5 5 5 5 
Sewing ••••••••• 5 5 5 5 
Housewifery •••• !) 5 5 5 
Art •••••••••••• 2t 2i 2i 2-i-
Music •••••••••• 2t 2i 2t 2t 
Physical 
Education •••••• 2j- 2i 2i 2i 
TABLE XIV 
THE EIGHTH-NINTH-GRADE CURRICULA, SEPTEMBER, 1930 
(From "Junior High School," 24.) 
Davis and Bogan 
Commer-
cial 
5 
5 
5 
5 
5 
2t 
2t 
2! 
"IN SB YOU START IN ON THE TWO-YEAR COURSE OF STUDY THAT YOU 
SELECTED IN 7 A. ONE OF THESE" 
Eighth and Academic Technical. Practical Household Com-
Ninth Year Arts Arts mercial 
English •••••••••• 4 4 4 4 4 
Reading •••••••••• 4 4 4 4 4 
Writing •••••••••• 4 4 4 4 4 
Grammer •••••••••• 4 4 4 4 4 
Spelling ••••••••• 4 4 4 4 4 
Composition •••••• 4 4 4 4 4 
Social studies 
History 5 5 5 5 5 
Civics 5 5 5 5 5 
Vocations •••••••• 5 5 5 5 5 
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TABLE XIV(continued} 
Eighth and Academic Technical Practical Household Com-
Ninth Year Arts Arts merciaJ. 
Mathematics 4 4 4 4 4 
Arithmetic 4 4 4 4 4 
Algebra 4 4 4 4 4 
Geometry ••••••••• 4 4 4 4 4 
General Science •• 2t 2t 2i 2t 2t 
Language 
French 5 5 5 5 5 
German 5 5 5 5 5 
Spanish 5. 5 5 5 5 
Latin •••••••••••• 5 5 5 5 5 
Typing 5 5 5 5 5 
Clerical 
Practice ••••••••• 5 5 5 5 5 
Shop 2 2 2 2 2 
Wood 2 2 2 2 2 
Printing 2 2 2 2 2 
Metal 5 10 
Electric •••••••••••••••••••• 5 10 
Cooking 2 10 2 
Sewing 2 10 2 
Housewifery 
Mechanical 
Drawing ••••••••••••••••••••• 4 
Art ••••••••••••• 2-i 2t 2i 2t 2t 
Music •••••••••••• 2t 2t 2i 2i 2t 
Physical 
Education •••••••• 2t 2i 2t 2t 2t 
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2. PROVIDING FOR INDIVIDUAL DIFFERENCES 
Proponents of the junior high school agree that the 
organization of this type of school should fit the needs 
and capacities of the individual pupil. Every opportunity 
should be offered in the school whereby latent talents and 
capacities may be deve~oped in each individual, and the 
work should be so organized that it not only meets the 
interests and needs of each pupil, but permits him to pro-
gress, so far as possible, at his own rate of speed. 
Individual differences can be provided for by ability 
grouping, as a result of which different groups proceed at 
different rates of speed. According to Pechstein and 
McGregor the junior high school type of organization makes 
ability grouping possible: 
Ability grouping, with acceleration and enrichment 
for the very bright, and minimum courses and time 
adjustments for the very slow, are methods of pro-
cedure made administratively possible the junior 
high school type or organization{4f:l65). 
An experiment was tried with the highest group of 
the 7A class, who entered the Herzl Junior High School in 
September, 1924, after they had been given the Otis 
Classification Test. The pupils were to finish their 
classes in 7A, SB, and SA in two semesters instead of 
three; two full Semesters were to be allowed for the 
ninth-grade work. After a semester's trial, the pupils 
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who did not seem able to do the work were taken out of the 
group and their places were taken by the pupils from a second 
class who were found to be superior. The acceleration was 
all done in the seventh and eighth grade~. The teachers 
were given a series of units in each of the studies of the 
course with a definite time for completion. The pupils 
covered the ground with a recommendation for 9B in the elec-
tives as in all of the other studies(~9:92). 
Remedial classrooms to which pupils report in the 
junior high school lessen the number of failures at the end 
of the semester. These rooms are in charge of sympathetic 
teachers who give individual instruction. 
The junior high school provides for individual differ-
ences through an enriched and varied curriculum. Groups of 
pupils progress at their own rate of speed; there is some 
choice of subjects by the pupils; promotion of the pupils 
is made by subject; the pupils' study period is supervised. 
Through these means the junior high school attempts to give 
to each pupil the education that he needs. 
3. CLASSROOM ACTIVITIES 
The activities of the child in the classroom vary with 
the type of problem to be solved. These activities may be 
classified as (1) library hours, (2) laboratory hours, 
(3) recitation hours, {4) socialized periods, (5) supervised-
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study periods. The latter two types depend upon the subject-
matter and upon the stage of subject achievement of the 
pupil group. All pupils should feel that in every study hour 
something definite and worth-while is being accomplished~ 
This may be done if all work is well planned and all assign-
ments are made definite. 
4. LIBRARY HOURS 
Pupils of the junior high school age have mastered the 
mechanics of the reading process and are ready to enter the 
world of books and to use the library effectively. The boys 
and girls are beginning to think for themselves. They enjoy 
arguments and debates and they are seeking truth, knowledge, 
new experiences, and information, all of which will serve 
them later in life. The library is necessary in developing 
intellectual power. Many desires may be satisfied through 
reading. The pupil~ desire for knowledge is satisfied and 
his emotional and moral powers are strengthened through 
self-activity. The school library has become even more 
necessary because of the change in educational methods. 
Supervised or directed study, the problem-project method, 
the socialized recitation, the laboratory method of inves-
tigation, observation and report, the unit system of 
curriculum organization, and individual instruction all 
r 
' 
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require a well-organized library. 
James N. Glass, Director of Junior High Schools for 
The Pennsylvania Department of Education says: 
The place of the library in the junior high school 
building is at the front center located at a point 
most easily accessible to. the greatest number. It 
should be the most attractive, the most beautifully 
appointed, the most homelike, and the least school-
like room in the building. Its needs in equipment 
of furniture, books, periodicals, supplementary 
instructional aids, and decoration should take pre-
cedence over the needs of every other activity in 
school adminiatration(19:123). 
To train the pupil in the intelligent use of the 
library the following procedure is used in the Chicago 
junior high school: 
The members of the beginning seventh grade spend one 
English period weekly in the library for a term of 
eight weeks, during which time a definite course of 
instruction is given by the librarian, assisted when 
necessary by the teacher of English. The following 
condensed form will serve to give an idea of the 
content of the course: 
1. Introduction"' 
A discussion of different kinds of libraries 
and the services they render. 
How books are made and their care. 
Library rules. 
2. Classification of Books-
Reasons for classifying. The Dewey Decimal 
Classification 
Practical exercises 
3. Catalog-
Purpose. Arrangement, Information contained. 
Drill in use. 
4. Reference Books-
Presentation of topic. Definition, Kinds of 
reference books. Encyclopedias. One volume 
reference books. Indexes. Atlasses • 
5. Other Services-
Visual aids. Magazines. 
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It is our purpose, with this procedure, to train the 
child in the intelligent usa of the library, while 
throughout our entire curriculum we are fostering an 
interest in reading and developing the vary helpful 
practice of employing the facilities offered in this 
great institution, the junior high school (51:149). 
5. LABORATORY HOURS 
During the laboratory period the teacher supervises 
the pupils in the making of plans and in the organizing of 
material for projects. He directs the pupils in finding 
source material which they may have overlooked, or he helps 
to explain such material as the pupils may not understand. 
It is in the laboratory hours that intensive drill in 
languages, spelling, and other fm1damentals is given. 
6. RECITATION HOU:~S 
The recitation type of classroom work is used when 
reports are made on projects which the pupils have been 
working out. Scenes may be dramatized, selections mem-
orized, and oral composition presented during this period. 
This time may be used for drill work on oral or written 
English which is of value to the entire group. The intro-
duction of a new book may be discussed. If some difficult 
selection needs special attention, this is a good time for 
group discussion. 
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7. SOCIALIZED CLASS PERIODS 
Socialized class periods, in which all pupils partici-
pate, are conducted by the pupils of the class under the 
direction of a student chairman, with the assistance from 
the teacher only when necessary. Through socialized class 
periods self-activity is encouraged in the pupils. The 
teacher does not assume all the leadership in the class, 
but she must be well informed upon the subject under dis-
cussion. The subject-matter used in these classes has 
been previously assigned by the teacher. 
The following methods are used in socialized class 
periods in the Chicago junior high schools: 
1. The presentation of problems in such a way as to 
involve alternatives of response. The essential 
factors are the making of a clear presentation of 
the problem, allowing time for consideration, and 
holding the class responsible for decision as to 
validity of response. (2) Insistence upon effec-
tive class management. Pupils must talk in an 
audible tone; pupils must be chosen in order other 
than that of seating. (3) The use of supervised 
study technique (1:20). 
8. SUPERVISED-STUDY PERIODS 
Through supervised study the pupil's powers should 
be developed which should halp him to make adjustment, 
gradually and naturally, from teacher-dependence in the 
mastery of fundamentals to that of self-dependence in 
home study. Below are listed methods used in the Chicago 
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junior high school. 
Supervised study is the co-operative activity of 
teacher and pupil in the solution of problems 
presented in class discussion. The teacher initiates 
the activity by presenting a problem or by directing 
the way to it, so that the problem may be formulated 
by the group of pupils. The teacher directs proce-
dure by utilizing one or all of the following methods: 
1. Providing questions to be answered. 
2. Listing main topics under which pupils are to 
insert sub-topics. 
3. Providing reading material to be illustrated by 
pupils. 
4. Requiring an outline in main and sub-heads of 
study material. 
6. Submitting propositions to be proved or disproved 
by a citation of references. 
6. Providing topics to be elaborated. 
The teacher provides material for supervised study 
as follows: 
1. Reference material: books, magazines, newspapers. 
2. Illustrative material: clippings, samples of 
material, pictures. 
3. Excursions. 
4. Birthday periods. 
6. Costumes, plans, and decorations, as a basis 
for dramatization. 
6. Blackboard questions or outlines. 
7. Mimeographed study material, including study 
guides. 
8. Standardized tests or other forms of test material. 
The teacher evaluates the work and re-directs further 
activity by the following methods: 
1. Making an estimate of results, not on the basis 
of reference to a fixed standard, but on the basis 
of improvement on past accomplishment. 
2. Removing difficulties for the individual pupils. 
3. Giving commendation for approved work. 
4. Requiring that inadequate re'S tll ts be improved in 
a new attempt (1:20-21). 
1 
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CHAPTER VIII 
INTRA-CURRICULA ACTIVITIES 
To prevent waste of time in providing social and civic 
experiences for its pupils the uhioago junior high school 
has divided its socializing program into three general divi-
sions: the home-room community group, the assemblies, and 
the club group. socializing activities in which every child 
participates take place during the third period of each day. 
'l'WO periods are devoted to the home room, which acts as a 
government unit in the school organization; one period a 
week is used for an assembly; and the remaining periods are 
used for club meetings. 
The home-room community group is guided by the same 
teacher for three years, so that the teacher and the pupils 
become well acquainted with each other. ·r·he officers for the 
home room are the president, the secretary, the row-captains, 
the librarian, the keeper of the records, the committee on 
room-appearance, the reporter for the school paper, the 
leader of the boys, the leader of the girls, the lunch-room 
hostess for the group, and the alderman. 1n some oases there 
are alternates. 
1 • STUDENT GOVERNMENT 
! The school-city organization consists of a union of all 
l '----=---~ L -so-
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tha home-room groups. Each home room is a ward, whose duty 
it is to elect an alderman for the school-city council. Each 
row of seats in a room is a precinct. The members of the 
city council, together with the mayor, assistant principal, 
the dean of girls, and a teacher, who is the sponsor, meet 
once a week in the third period. The alderman of each room 
reports to the council meeting, and at his earliest conven-
ience reports the business of the meeting to his home room. 
If there is some very important business, he may report it at 
the first class period in which all the members of the home 
room participate. 
The following is the plan of organization in the Herzl 
Junior High School: 
(1) The principal formulates the policies of the school 
which serve as a general guide. (2) The faculty representa-
tive, usually one of the deans, meets with the council and 
assists in interpreting the policies. \3) ~he president is 
elected by the council and presides at the meetings. (4) 
The council, which assists in carrying out the policies of 
the school, is elected by the home-room group. The repre-
sentative makes a report of important matters to his home-
room. 
This system has an important effect on .the school as a 
whole. lt frequently starts and carries out Red Cross 
Campaigns, Clean-up C~paigns, Thanksgiving Basket Campaigns, 
and also benefits of various kinds. it aids and enforces 
all school regulations (~9:g7). 
The form of student government adopted in the junior high 
school should be simple in its organization and direct in its 
methods of operation. The chief reason for existence should 
not be for maintaining discipline; it should be an organiza-
lJ---------'-
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tion for citizenship. 
Student government is best organized through numerous 
activities. The problem of order in corridors, safety 
drills, and lunch rooms is solved. A truly active school 
spirit is best obtained by extra- and intra-mural sports, 
through which co-operation, leadership, and good citizenship 
are taug.ti.t. 
The aim of student government in the Chicago junior high 
schools is to have the co-operation of all pupils in solving 
school problems. A good example of student participation in 
school problems is shown in the practice of boy patrols in 
the Chicago public schools. In all kinds of weather the 
patrol boys are faithful to the responsibility given to them. 
They patrol the street corners near the schools by watching 
the approaching traffic and by assisting the boys and girls 
safely across the street. The patrol boys receive favorable 
comment from teachers and parents because of their loyalty 
in this service. 
2. ASSEMBLIES 
One of the intra-curricular activities of the junior 
high school which has come to be recognized as particularly 
important in furthering the junior high school program is 
the assembly. It is planned as one of the daily half-hour 
periods, coming from 10:20 to 10:50, set aside for socializ-
r------------8-3----------~ 
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ing activities. 
In the assembly it is possible to develop and ~oster 
large-group consciousness. There is an opportunity for the 
various units to bring their activities before the whole 
group. 
The assembly should bring forth the best situations to 
develop music appreciation in a community way. Vocal music, 
bands, orchestra selections, dramatic work, and other school 
activities should bring the students into a fuller and 
keener appreciation of the work of their schoolmates. An 
assembly with pupils having something to say and do, should 
offer valuable educational training. 
Wllliam H. Johnson expresses the value of the assembly 
period in the following: 
The assembly period is a means of unifying and int.ergrat-
ing the work of the school and of developing the proper 
social and co-operative attitude on the part of the pupils. 
The junior high school period is predominantly the period 
of adolescence. It is the period during which the pupils 
are seeking to return to the fold of respectable society, 
they have begun to appreciate that their haughty individual-
ism of the intermediate grade is barring them from their 
proper places in social organization about them (28:172). 
The aims of the assembly period are \l) to emphasize the 
knowledge learned in the classroom, \2) to familiarize the 
teacher and pupils with the academic and extra-curricular 
activities of the school, \3) to train pupils in collecting, 
developing, and presenting the subject-matter of the program, 
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(4) to develop co-operation between the pupils or the 
different rooms, \5) to observe holidays in a becoming manner, 
and {6) to invite outside speakers and artists to take part 
in an assembly. 
3 • CLUB GROUPS 
In the junior high school there are many clubs sponsored 
by the faculty. lndividual interests are developed because 
membership is voluntary. The club is the choice of the pupil, 
so far as it is possible. A club is organized when there are 
enough applicants, usually between fifteen and thirty, to 
form one, and when a teacher can be procured to sponsor the 
chosen activity. 
The third period on two days each week is the club 
period. lt is used for meetings, plays, talks, discussions, 
and general class affairs. The dean of girls is the super-
visor of all club organizations. Each pupils makes a written 
request for a choice of three clubs in the order of his pre-
ference. With the organization of a club there is the selec-
tion of officers and program activities. At first the club 
is directed by the teacher, but soon the officers take 
complete charge. 
The following list of clubs shows the diversified talents 
and interests of the junior-high-school pupils in Chicago: 
poetry, story, newspaper, camp-cooking for boys, life-saving, 
r--- -----~ 
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the little-theatre, airplance, harmonica, fife,and drum 
corps, orchestra, bands, basketry, boxing, chemistry, em-
broidery, folk-dancing, hiking, metal~etching, millinery, 
scrap-book, crepe-paper, tennis, travel, and radio. 
The writer found "The Herzl League of Model-Racing Clubs" 
highly interesting. It consists or pupils who are members 
of the automobile, airplane, and yacht clubs of the school. 
'l'he members of these clubs make models of oars, planes, and 
boats, all of which enter the league races, held in May 
every year. The auto club outlines in its by-laws the way 
in which members may progress from a .tford apprentice to a 
Pierce-Arrow mechanic. 'l'he advancement from private ranks to 
the office of general in the aviation club is controlled by 
the national laws of aviation. rl'he sea-laws of the yacht 
club tell the course for progress from seaman to commodore. 
4. ATHLETICS 
The fundamental qualities or the great athlete are 
established during boyhood, and it is the coach who discovers 
these qualities and molds them when the boy goes to college. 
in all kinds of athletics the participant must know how 
to start and stop quickly. He must know how to react when 
the time comes for such a reaction; but he must also be able 
to hold himself in reserve so that he can, if the occasion 
demands, quickly change the direction of his movement. Quick 
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starting and stopping, powerful moves in one direction that 
are suddenly interrupted and sent into another direction, and 
similar exercises are the activities that contribute eventual-
ly to the making of the great athlete • 
.iilexibility is gained only through games and exercises 
where emphasis is placed upon constantly shifting and changing 
types of muscular co-ordination. Playground activities teach 
pupils to take the initiative and to be aggressive which 
qualities are essential in manhood. 
Guidance and tolerant direction of sports is necessary 
in the junior high school on account of the evils that slowly 
creep into athletics. 
These evils are ll) tendency to physical injury, (2) 
over-indulgence, {3) tendency to an unbalanced development, 
(4) irritability in defeat or gloating in victory, l5) 
evasion of the rules and resorting to foul play in order to 
win. The latter destroys the real values of athletics as 
play and as a character developing agent {'9:g6). 
In the Chicago junior high school all students partici-
pate in one of the following intra-mural sports: Basketball, 
volley-ball, baseball, tennis, hiking, wrestling, tumbling, 
and swimming. ln these games there should be developed a 
fine spirit of sportsmanship. The pupils should learn to 
play games with proper regard and respect far the rules; they 
should learn to be courteous to their opponents; the pupils 
should accept without a murmur the decisions of the umpire; 
and they should congratulate the victor in good will. The 
r 
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ability of the boys to organize and to umpire their games 
and to decide disputes without interruption of their pleasure 
is a good example of citizenship. 
The intense interest in the teams shown by the boys and 
girls is used to serve the purpose of organic development, 
to secure psycho-muscular control, to develop mental and 
moral discipline, and concepts of co-operative self-subordi-
nation which cannot be secured in the formal and required 
work of corrective gymnastics (49:96). 
r 
CHAPTER IX 
ARTICULATION BE~lEEN JUNIOR AND SENIOR HIGH SCHOOL SUBJECTS 
The Chicago Board of Education established the junior 
high school as a definite part of the whole school system. 
A child was to be given six years of elementary training, 
three years of junior, and three years of senior high school 
training---the 6-3-3 plan. Formerly the child had spent 
eight years in the elementary school, and four years in the 
senior high school---the 8-4 plan of organization. 
Since the graduates of the junior high school enter the 
senior high school, the theories, methods, and procedures 
used in the junior high school should be linked with those 
of the senior high school A progressive relation of 
school subjects should exist between the junior and senior 
high schools. The subjects begun by the pupils in the 
junior high school should continue as the child progresses 
into the senior high school. This should hold true for 
foreign languages, typing, shop-work (especially in the 
two-year courses), and to a lesser degree for a few other 
subjects. There should be uniformity in courses between 
the ninth grade in the junior high school and the ninth 
grade in the senior high school. 
Complaint is made that the junior high school graduates 
are not prepared so well for the tenth-grade work as the 
-88-
r 
-89-
pupils who have completed their ninth-grade work in the 
senior high school. It is unfortunate that adequate data 
are lacking on so important a point. One principal of a 
Chicago senior high school reported that from tests given 
in his school the graduates from the junior high school were 
equal to their fellow pupils in lOB, and in some cases they 
were superior (54:116}. 
In the senior high school there are classes entering 
from the eighth grade of the elementary school to take 
ninth-grade work and classes coming from the ninth grade of 
the junior high school to take tenth-grade work. These 
different classes of pupils entering the senior high school 
cause friction, which has been very difficult to overcome. 
Pupils entering certain junior high schools are grouped 
as nAn, "Bn, or "C" after the Otis Classification Test has 
been given. The senior high school does not classify its 
students. The "C" pupils in the junior high school usually 
master the fundamentals, which give them the required skill 
for their needs. They progress slowly according to their 
ability, but when placed in the class of a senior high 
school they are failures. Theyfrequently discontinue their 
work in the senior high school because no arrangements 
have been made for the different ability-groups. Some 
adjustments should be made to meet these problems. 
-90-
The aim of the junior and senior high schools are 
very different. 
The junior high school aims to keep the child in 
school as long as possible, to broaden his outlook 
upon life, to give him exploratory courses, to give 
him 'e~uality of opportunity without undue insistence 
upon e~uality of achievement•. The senior high school, 
on the other hand, like the business world, puts the 
res~onsibility for results largely upon the pupil (54: 
118). 
Training in the junior high school is general and 
not specialized, except for over-age pupils and for those 
planning to complete their education in the ninth grade. 
The senior high school does some occupational specialization 
and prepares for college. The junior high school stresses 
exploration and guidance and should fit the pupils for 
specialization which they receive in the senior high school 
requirements. Both the junior and senior high schools should 
recognize the necessity for a broad secondary education, 
both should understand the nature of the adolescent child, 
and both should provide for individual differences. 
Ideal articulation between all junior and senior high 
school subjects depends upon the principle that the teachers 
in both schools be thoroughly familiar with the objectives, 
the content of assimilative material, pupil attainments, 
and the teaching technique in each course. 
Perhaps a better understanding between the teachers of 
the two types of schools in methods and objectives might be 
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induced by frequent conferences, which should eliminate some 
of the difficulties. With the same requirements for all 
teachers in the junior and senior high schools, some plan 
may be devised for a temporary interchange of teachers in 
the same subject between the two types of schools.• 
*Although this study ends with the year 1930, the writer 
wishes to call attention to the report prepared by Mr. 
Olice Winter, Chairman of the Articulation Committee on 
Senior and Junior High-School Subjects and presented March 
6, 1931. Consult Appendix B, for this report. 
CHAPTER X 
ADVANTAGES OF THE CHICAGO JUNIOR HIGH SCHOOL 
The advantages claimed for the Chicago junior high 
school are : (1) It induces pupils to remain longer in schooL 
(2) It permits homogeneous grouping of pupils. (3) It per-
mits pupils to advance according to their ability. (4) It 
bridges the gap between the elementery school and the senior 
high school. (6) It offers better vocational guidance. {7) 
It permits a more suitable type of discipline. 
1. .THE JUNIOR HIGH SCHOOL INDUCES PUPILS TO REMAIN 
LONGER IN SCHOOL 
Through homogeneous grouping and the introduction of a 
variety of special courses ot study, an attempt is made to 
provide every boy and girl with material of real interest 
and value to him. This is the best means to obtain interest-
ed and effective work from·pupils. Without interest their 
work is a failure. It is only through interest that both 
parents and pupils begin to know that school work has value 
and that success is realized. Through this means more pupils 
remain in school beyond the compulsory school-age. 
The recqgnition of individual differences does much for 
the pupils of the adolescent age. Statistics show that the 
-92-
Jo 
to 
-93-
membership of the pupils from the sixth to the tenth grades 
has increased sinoe the establishment of the junior high 
sohool, as shown in Figure 6. 
September 
_FIGURE 6 
GROWTH OF MEMBERSHIP OF GRADES 1909-1929 
CHICAGO PUBLIC SCHOOLS 
{From Sohool Faots, April 21, 1930, 3). 
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!o appreciate the failure of the schools in 1909. to 
hold the pupils through the elementary and .high school 
grades, note the rapid falling off in length of the 
black bars, grades 1 to 12. 
By 1919, there was a slight improvement, as shown by 
the less rapid falling off in the length of shaded 
bars. But notice the remarkable .holding power of the 
schools today- in the story told by the white bars. 
Through the elementary period the holding power 1s 
almost perfect; in the junior high school span {grades 
'I to 9) there .has been a tremendo m increase; and while 
there is still room for improvement in the senior high 
school, one can see in the oncoming wave in Col '1llml 9 
and 10 llllmistakable evidence t.ba t the day is near at 
hand when every Chicago child will remain to graduate (42:3). . . 
By eliminating non-essentials from the courses ot stuQ7, 
by offering subjects and content that interest pupils. and 
by allowing them to progress at their own rate of speed, the 
junior .high school .hopes to induce pupils to remain longer 
in school. 
Table Xf and Figure 'I show the large percentage of 
pupils that continue some form of eduoat ion after graduating 
from junior high school. The data used in '!'able Xf and 
Jl1gure 'I were obtained from records from the Vocational and 
Educational Guidance Bureau of the Chicago Public Schools. 
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TABLE X:V 
THE NUMBER OF EIG!fl'H-GRADE ELEMENTARY-SCHOOL GRADUATES AND 
JUNIOR HIGH SCHOOL GRADUATES CONTINUING THEIR EDUCATION 
Year 
1925-26 
1926-27 
1927-28 
1928-29 
1929-30 
Year 
1925-26 
1926-27 
1927-28 
1928-29 
1929-30 
Number of Graduates Graduates Continuing Educat~ 
From From 
Elementary Junior High 
Schools Schools 
26,820 
28,102 
29,249 
28,045 
26,901 
1,707 
3,134 
4, 737 
6,062 
7,824 
Graduates No~ Contin-
uing Education 
From From 
Elementary Xunior High 
Schools Schools 
Number Per Number Per 
Cent Cent 
2,601 o.o 56 3.3 
3,495 12.5 224 7.5 
3,182 11.1 299 6.4 
a, 748 9.8 436 7.3 
2,850 10.6 531 6.9 
From From 
Element~ry Junior High 
Schools Schools 
Per Per 
Number gent Number Cent 
23,934 89.2 1,630 
24,607 87.5 2,910 
24,924 88.6 4,438 
25,201 89.8 5,625 
23,936 88.9 7,282 
95.4 
92.5 
93,6 
92,7 
93.0 
Graduates Undecided or 
No Illformation 
]'rom From 
Elementary Junior High 
Schools , Schools 
Per Per 
Number Cent Number Cent 
142 .90 21 1.3 
• • • • •• • • • • • • 143 .3 • • • • •• 105 .4 • • • • •• 115 .5 .11 .1 
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FIGURE ,7 
PERCENT OF EIGHrH-GRADE ElEMENTARY GRADUATES AND 
JUNIOR HIGH SCHOOL GRADUATES CONTINUING AND 
NOT CONTINUING THEIR EDUCATION, 1925-1930 
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In the junior high school pupils are given a variety or 
contacts and experiences to explore, and these in turn should 
develop their individual c~pacities and aptitudes. For this 
reason a program of studies with a large range of subjects 
and activities is offered. Such a program of studies is not 
offered in the regular elementary school, where it is not 
satisfactory or economical, because the number of pupils is 
not sufficient for such grouping and the cost is too great 
to provide the facilities and instruction. 
Through giving an opportunity to explore various types 
of work it looks to different futures for different 
children. The ordinary academic course gives the same 
outlook to all \41:6). 
2 • THE uRGANIZATION OF THE J1JNIOR HIGH SCHOOL PERMITS 
HOMOGENEOUS GROUPING OF PUPIIS 
The junior high school permits homogeneous grouping 
of pupils, particularly in the seventh grade, where all 
pupils take the same course of study, all pupils are approx-
imately the same age, and all pupils are classified according 
to their mental endowments. 
Homogeneous grouping provides that the bright pupil be 
recognized as well as the dull pupil, that each group be 
taught according to its needs, and that each pupil shall 
progress at his own rate of speed. 
Various methods have been used to ascertain the relative 
abilities of pupils. Whatever method of classification is 
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used, there should be provision for the transfer of pupils 
who have been badly placed. Groups should be closely super-
vised by teachers. 
3. THE ORGANIZATION UF THE JUNIOR HIGH SCHOOL PERMITS 
PUPILS TO ADVANCE ACCORDING TO THEIR ABILITY 
The grouping of pupils according to their abilities to 
progress is a factor in the junior high school. The bright 
pupils may waste time by not advancing according to their 
abilities. The superior pupils may be stimulated to better 
work when in competition with pupils of their own standing. 
'l'he act o'f accomplishment brings great joy to all who seek 
it. Often the superior pupils are problem cases because 
they are not kept busy. The slow pupils become discouraged 
and perhaps fail because they have not the reouired time to 
complete their work. 'l'hey are often problem oases because 
they get into mischief when discouragement sets in. 
1~ny children are failures in one subject and rank high 
in other subjects. Ls it fair to keep pupils another semes-
ter in a grade because of a failure in one subject which 
perhaps they will not use in later life? Promotion in the 
junior high school is by subject. The curriculum is very 
flexible and pupils need not repeat the work of an entire 
semester because of failure in one or two subjects. 
r 
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4. THE ORGANIZATION UF THE JUNIOR HIGH SCHOOL PROVIDES 
MORE SUCCESSFULLY FOR OVER-AGE PUPILS 
The over-age pupil has long been a problem. lt is 
the exceptional class in the elementary school that does not 
have some pupils who are unable to make normal progress in 
the academic subjects. Promotion rrom grade to gr~de and 
entrance into the senior high school depend upon the finishing 
of certain fixed academic studies. ~upils who fail in one 
or two subjects are held back and remain in that grade, re-
gardless of their age, although they do not profit from the 
instruction. They usually are disciplinary problems. In 
a large school system the cost for instruction of repeaters 
is a large item. 
The junior high school provides special classes and 
courses of study for over-age pupils which are best euited 
to their needs. These classes are taught in great numbers 
under conditions that best fit over-age pupils. 
The technical schools of Chicago took care of many over-
age pupils until the establishment of the Chicago junior high 
school. Some parents objected to sending over-age pupils to 
the technical schools because the children had to travel a 
long distance on the street oars and had to leave their home 
at an early hour in the morning in order to attend eight 
r 
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o'clock classes. 
6 • DE ORGJ.NIZAfiON OJ' !9 JUNIOR HIGH SCHOOL BRIDGES THE 
G.AP BBn'DN THE KI.KMMTARY SCHOOL J.ND THE SENIOR 
HIGH SCHOOL 
Besides taking care of the over-age pupils, the junior 
high school also attempts to provide for the changes that a 
child meets in passing from the closely supervised work of 
the elementary school to the highly departmentalized organi-
zation and activities of the senior high school. There is a 
danger the eighth-grade pupils of the elEmentary school may 
not have been assigned tasks as difficult as their powers 
have warranted, and that in consequence they may enter the 
ninth grade less developed than they shollld be. If then the 
instructor, a eo,llege graduate, loads the pupils with 
assignments which they fail to prepare adequately, the pupil 
may before long become a failure. 
By departmentalizing the work of the seventh, eighth, 
and ninth grades; by slowly increasing the difficulty of 
assignments from 7B through 9B; by gradually withdrawing 
teacher help and supervision, the junior high school should 
smooth the path of the student and bridge the gap between 
the elementary school and the senior hign school. The pupils 
are allowed some choice of subjects under gllidance. Promo-
---·-----------------------------' 
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tiona are made by sUbject. It is the aim of the junior high 
school to teach pupils how to study correctly and how to study 
by themselves in the supervised study" periods. Pupils are 
given training 1n the use of books. 
In the junior high school the sense of adult responsi-
bility begins to appear. The p~ils of this age must be 
prepared to meet the freedom and responsibility in the 
organization of the senior high school. The ninth-grade 
teacher of th~ senior high school, who is a university 
graduate, expects the pupils to be young ladies and gentlemen 
(addressed as "JI1ss" and "Mister"), to be self-controlled in 
conduct, and self-directed in study". 
Thl'Ough gradual acquaintance with the junior .high school 
plan of departmental organization, a chils is prepared 
for senior high school methods and is more likely to 
'bridge the gap' between elementary and senior high 
without maladjustment or failure (41:3). 
6. THE ORGANIZATION OF THE JUNIOR HIGH SCHOOL OFFERS 
BKTTER VOCATIONAL GUIDANCE 
Pupils of the junior high school age are in that period 
of their lives when they need special advice and guidance 
1n regard to vocational and educational information and 
opportunities. It is at this time t.ha t they are beginning 
to think 1n terms of manhood and womanhood. The junior high 
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school should give through ita vocational courses and 
advisers proper direction to the pupils. It should assist 
the pupils 1n selecting some field that interests them at 
that time, and which should be of value to them in later 
life. 
The function of the advisers consist of educational 
guidance, the giving of occupational information, the 
adJustment of individual problems, and the prevention 
of early elimination (12:1). 
Vocational and educational guidance is an important 
feature of the Junior high school. A child before choosing 
his course in senior high school should know precisely what 
it consists of and for what it prepares him. Unless the 
vocational adviser has good common sense and a wide range 
of social experience, this self-inspection and reasoning 
to a decision should be left to the child and his parents. 
7. THE ORGANIZATION OF THS JUNIOR HIGH SCHOOL PERMITS 
A MORE SUITABLE TYPE OF DISCIPLINE 
The Junior high school encourages discipline suited to 
the lives of the adolescent pupils. When the pupils first 
enter the junior high school, they are under close supervision 
of the teachers and the deans. Gradually this gtddanoe is 
lifted as the pupils grow in power to take care of themselves. 
r 
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P~ils have greater responsibility when they are under the 
direction of more than one teacher during the school daJr. 
!he behavior of p~ils in the corridors and on the play-
grounds in the junior high school is less supervised than that 
in the elementary school. In the junior high school there 
are ID8.llY privileges and honors which the pupils of this age 
enjoy, such as leadership and control. 
r 
CHAPTER XI 
SUMMARY 
The junior high school was adopted by the Chicago Board 
of Education despite much severe opposition from citizens, 
civic leaders, teachers, and principals. Individuals in 
each of these groups vigorously expressed the opinion that 
differentiation through tests made for the 'caste' system, 
which was directly opposed to the democratic idea that 
education was for all people. They resented classifying 
pupils in any x-y-z plan, whereby certain schools or classes 
of pupils believed superior were to receive special training 
for leadership or for any marked distinction for the present 
or future. They declared, furthermore, against the estab-
lishment of the Chicago junior high schools because they 
thought some were to be operated as industrial schools in the 
poorer neighborhoods, and others were to be established as 
cultural schools in the better neighborhoods of Chicago. 
In spite of the opposition, the Chica@P Board of Educa-
tion went ahead with the program and established the junior 
high school. As the movement progressed, the opposition weak-
ened and in 1g3o, the movement of the Chicago junior high 
school was accepted by the citizens and teachers of Chicago. 
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Whether or not there has been a complete solution of the 
problem for boys and girls of the adolescent age (though no 
one claims to have discovered the perfect ed.ucational method 
and procedure), a general feeling prevails among advocates 
of the jmior high school movement that there has been a 
decided advance in the education of adolescent pupils. 
!he training received 1n the junior high school is 
consciously directed toward giving pupils a broad knowledge 
which will prepare them for future schooling; and toward 
developing in pupils broad concepts of life, a sense of their 
relations to others, a quick acceptance of the amenities of 
life, a fine understanding of patriotism, a responsive sense 
of honor, and an understanding of the fundamental ideas of 
government. 
!he object of the present paper has been to state what 
these purposes are and what steps are taken to realize them. 
Whether too much or too little stress is given to some of 
the purposes, whether the means employed for realizing them 
are ideally chosen, and whether the measurable outcomes prove 
the entire plan to be sound are questions into which the 
writer has not attempted to enter. In fact, it would 
probably be impossible at the present time to arrive at an 
answer to these questions, for few objective data are at 
hand to indicate the extent to which the junior high school 
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of Chicago actually developes 1n p~ils the attitudes and 
habits upon .nich it places such emphasis. 
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APPENDIX A 
In the Chi~ago junior high school the cost per pupil 
was 79 per cent of the cost per pupil in the senior high 
school; and the cost per pupil in the elementary school 
was 58 per cent of the cost per pupil in the senior high 
school, for the year of 1928. 
Pupils in the regular elementary school normally 
attend five hours a day, five days a week, and 
forty weeks a year. 1n the junior and senior high 
schools the school year is the same, but the regu-
lar day is six hours (3:70). 
Table XVI, and Figure 8, on the following page~, 
show the cost per pupil in the Chicago elementary school 
and junior and senior high schools from 1924 through 1928. 
TABLE XVI 
COST PER PUPIL FOR INSTRUOT ION, OPERATION, AND MAINTENANCE 
BASED ON AVERAGE DAILY lv.IEMBERSHIP FOR THE FISCAL 
YEARS OF 1924, 1925, 1926, AND 1928 
FOR THE CHICAGO SENIOR AND JUNIOR 
HIGH SCHOOLS AND ELEMENTARY 
Elementary 
Schools 
lnstruction $64.51 
Operation 8.50 
Maintenance 3.87 
Total $77.18 
SCHOOLS 
1924 
Junior High 
Schools 
$104.54 
15.75 
4.06 
$124.36 
Senior High 
Schools 
$130.52 
13.87 
5.21 
$149.50 
r 
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TABLE XVI(continued) 
1925 
Elementary .Tunior High Senior High 
Schools Schools Schools 
Instruction $64.36 ~94.42 $132. 1'1 
Operation 8.5'1 11.83 13. 00 
Maintenance 4.18 3.77 5. 95 
Total $77.11 $110.08 $151. 12 
1926 
Instruction $64.47 $88.20 $129.39 
Operation 9.16 11.48 13.58 
Maintenance 3.88 3.64 5.46 
Total $77.51 ~103.51 $148.43 
1927 
Instruction $65.07 $88.59 $126.02 
Operation 10.32 14.26 14.43 
Maintenance 5.69 7.18 6.04 
Total $81.08 $110.03 $146.49 
1928 
Instruction ~66.51 $94.14 $124.82 
Operation 15.00 18.35 16.75 
Maintenance 5.80 5.84 '7.98 
Total $87.31 $118.33 $148.55 
The cost ror instruction and operation or the plant of 
the Chicago senior and junior high schools and elementary 
schools from 1924 through 1928 is shown in Table XVII. 
These statistics show that the greatest increase of expen-
diture is in the elementary school. The expenditure for 
the operation of this plant is almost double. 
! Jo 
,.. 
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FIGURE 8. 
Senior High --------1 
.Tunior High ------t 
Elementary 
COST PER PUPIL IN THE E lEMENTARY SCHOOLS AND IN 
THE JUNIOR ·AND ~'ENIOR HIGH SCHOOLS, 1924-1928 
I 
0 
..... 
..... 
I 
T.ABLE XVII 
COMPARATIVE EXPENDITURES FOR INSTRUCTION AND OPERATION UF THE 
CHICAGO SENIOR AND JUNIOR HIGH SCHOOLS AND 
ELEMENTARY SCHOOLS 
Instruction 1924 
Senior High •••• f 7,558,002.78 
Junior High.... 204,588.11 
Elementary ••••• 22,030,735.48 
Tota1 ••••••••• ~29,793,326.37 
Operation or Plant 
Senior High •••• f 803,028.10 
J-unior High.... 30,838.84 
Elementary ••••• 3,004,464.13 
Tota1 ••••••••• f3,838,331.07 
1928 
Instruction 
Senior High ••• $ 9,518,331.66 
~unior High ••• 1,973,071.07 
Elementary •••• 23,299,289.35 
Total •••••••• $34,853,792.08 
Operation of Plant 
Senior High ••• $1, 285,573.74 
junior High... 384,656~15 
Elementary •••• 5,255,727, 38 
Tota1 •••••••• $6,925,957.27 
1925 
$ 8,082,761.00 
679,915.72 
22,157,390.70 
$30,920,067.42 
t 794, 688.45 
85.191.30 
2,949,796.91 
i3,829,676.66 
1929 
$10,071,978.97 
2,388,568.04 
23,196,215.65 
#35 J 656' 762.66. 
$1,300,524.67 
471,184.50 
5,348,405,56 
$7,120,114.73 
1926 1927 $ 8,356,419.26 • 8,815,567.91 
1,022,791.42 1,556,070.92 
22,359,371.88 22,654,279.05 
#31,738,582.56 $33,025,735.88 
' 
877,322,70 $1,009,572.29 
133,073.97 250,451.91 
3,178,009.85 3,592,051.23 $4,188,406.52 $4,852,075.43 
1930 Total 
$10,537,511.67 $ 63,003,573.25 
2,759,767.19 10,584,772.47 
23,394,445.36 159,091,845.47 
$36,691,724.22 $232,680,191.19 
$1,266,341.95 $7,337,051.90 
524,988.57 1,880,385.24 
5,134,668.35 28,463,123.41 
$6,925,998.87 $37,680,560.55 
r 
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Instruction includes: 
1. Teacher's salaries 
2. Salaries civil service 
3. Communication and Transportation 
4. Supplies 
5. Books, maps, and globes 
6. Educational equipment 
Operation of Plant 
1. Salaries of engineer-custodians 
2. Telephone 
3. Special and miscellaneous service 
4. Gas and electricity 
5. Fuel 
6. School plant supplies 
Maintenance of Plant 
1. Repairs and replacement 
2. Rental 
3. Permanent improvements 
4. New buildings 
The buildings, grounds, and equipment of the Chicago 
junior high school are pretentious. There is vast increase 
in the cost of school equipment, such as offices, libraries, 
laboratories, shops, cafeterias, gymnasiums, swimming pools, 
supplies, and other miscellaneous apparatus. 
The cost of engineers' and janitors' work in the 
Chicago junior high school is high because of the additional 
space in the laboratories, shops, libraries, and offices. 
Part of the engineeris pay depends on the area of the property. 
Table XVIII. shows the expenditure for instruction and 
operation of the Chicago junior high schools from September, 
1924-~une, 1930. 
Figure 9 shows the increase in expenditure of the 
Chicago junior high schools from September, 1924-~~e, 1930. 
-112-
TABLE XVIII 
EXPENDITURE FOR INSTRUCTION AND OPERATION OF THE CHICAGO 
JUNIOR HIGH SCHOOLS, SEPTEMBER, 1924-JUNE, 1930. 
Year Instruct· ion Operation of Total 
1924 
1925 
1926 
1927 
1928 
1929 
1930 
Total 
3o 
Plant 
$ 204,588.11 
' 
30,838.84 • 235,426.95 679,915.72 85,191.30 765,107.02 
1,002,791.42 133 ,073.97 1,135,865.39 
1,556,070.92 250 ,451.91 1,806,522.83 
1,973,071.07 364 ,656.15 2,357,727.22 
2,388,568.04 471 ,184.50 2,859,752.54 
2,759,'167.19 524 ,988.57 3,284,755.76 
$10,584,772.47 $880,385.24 $12,465,157.'11 
1c$100,000 
''i ~f 
:FIGUBE i 
INCREASE IN EXPENDITURE OF CHICAGO JUNIOR HIGH 
SCHOOLS, SEPTEMBER, 19 24-J'UNE, 1930 
r 
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APPENDIX B 
Recently an agreement between the two schools was 
reached by the "Articulation Committee on Senior and ~unior 
High-School Subjects", a committee formed of senior and 
junior high school principals and teachers, who reported as 
follows: 
With the exception noted in 'A' and 'B' the pupils 
presenting junior hign school diplomas should be 
admi t'ted to full lOB standing. Those pupils should 
be required to complete 12 units \solids) of work 
in grades 10,11,12, in order that they may receive 
the senior high school diploma. The other 4 units 
needed for a certification to college should be 
selected from the work taken in the junior high 
school. 
A. Pupils failing in one or two subjects in grade 
9A, in junior high school may be admitted by trans-
fer to the senior high school. Such pupils will be 
programmed partly in grade 9A, and partly in grade 
lOB. These pupils will be granted junior high 
school diplomas by the junior high school upon 
written notification by the senior high school that 
the deficiency or deficiencies have been made up. 
B. Some occupational pupils may be recommended by 
the junior high school principal for provisional 
advanced standing. Such pupils could be given a 
trial of five weeks in grade lO.A., or a higher grade. 
If the pupils were successful in this advanced grade, 
they would be given credit for the work omitted. 
(It is suggested that the senior high school 
principals extend the same opportunities to gifted 
pupils in their gth Grade). 
This report was prepared by Olice Winter, Chairman of 
Articulation Committee, March 6, 1~31. 
r 
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